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Abstract. Motivation is a crucial component of successfully completing
doctoral studies. Previous research has established the internal and external
factors of motivation for enrolling in a doctoral program and has identified PhD
students’ motivational profiles. However, the practices of scientific supervision
for PhD students with different types of motivation remain understudied.

The goal of the present study is to find an answer to the following research
question: How do scientific supervisors describe their experience of supervising
PhD students with differing motivation?

This qualitative study utilized a case study approach and thematic analysis
for interpreting interview data. The study involved 10 Kazakhstani scientific
supervisors and 5 international supervisors, comprising 6 men and 9 women.

The results allowed for the identification of five themes reflecting the
experience of supervising PhD students with different types of motivation
within the range of control-autonomy. The main challenges of modern scientific
supervision of PhD students were established. The firstis the mismatch between
the PhD students’ goals and the research focus of the educational program. The
second is the gap between scientific supervisors’ expectations and the PhD
students’ actual capacity to conduct research. The third is the PhD students’
behavioral dysregulation. The fourth is the discrepancy between the declared
high standards of doctoral studies and the actual admission practices. The
fifth is the academic consultants’ emotional exhaustion due to the long-term
passivity of the PhD students. Following the logic of Self-Determination Theory,
three strategies for supervising Kazakhstani PhD students with different types
of motivation were identified: the research autonomy strategy, the structured
progression strategy, and the structural-remediation strategy.
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The motivational spectrum of doctoral education and scientific supervision practices: a qualitative study

The practical significance of this research lies in providing a foundation
for developing educational policies and tools that would shift the identified
problems from the level of individual narratives into manageable processes,
thereby improving the productivity, quality, and sustainability of doctoral
training.

Keywords: PhD students’ motivation, scientific supervisor, PhD, emotional
exhaustion, self-determination, interviews, thematic analysis.

Introduction

The doctoral degree is considered the pinnacle of academic achievement (De Clercq et al.,
2021), associated with high social status, forming part of one’s name, and secured in professional
documents (De Clercq et al,, 2021). At the same time, the decision to pursue a doctoral degree is
a strategy fraught with heightened risk (Mueller et al., 2015), due to the intersection of academic,
institutional, psychological, and career factors. In Kazakhstan, especially in recent years, there has
been a trend of increasing doctoral student enrollment. For instance, the state order for doctoral
training was: 100 people in 2005, 1,000 people in 2014 (Ministry of Education and Science of the
Republic of Kazakhstan, 2015), 2,094 people in 2020 (Ministry of Education and Science of the
Republic of Kazakhstan, 2015), and 1,686 people in 2023 (Ministry of Education and Science of the
Republic of Kazakhstan, 2024). However, throughout the entire period of implementing doctoral
educational programs, the percentage of graduates who successfully received their diplomas
appears to be less encouraging: 11.8% in 2023 (Ministry of Education and Science of the Republic of
Kazakhstan, 2024); 15.2%in 2022 (Ministry of Education and Science of the Republic of Kazakhstan,
2023); 37.3% in 2021 (Ministry of Education and Science of the Republic of Kazakhstan, 2021);
33% in 2020 (Ministry of Education and Science of the Republic of Kazakhstan, 2021). The reasons
for this fact lie in the non-completion of dissertation research and the absence of publications
in highly-ranked journals. It is important to emphasize that this problem has consequences at
several levels: First, PhD students lose opportunities for career advancement. This can potentially
negatively affect their psychological state, including a decline in self-esteem, increased anxiety, and
professional insecurity. Second, universities lose academic and pedagogical potential. Third, society
may face a deficit of innovative scientific knowledge necessary for solving pressing contemporary
problems (Jaksztat etal., 2021). Despite this alarming situation, very few studies in Kazakhstan are
dedicated to the issues of successful doctoral dissertation defense. Specifically, a crucial aspect like
motivation for doctoral studies is understudied. This gap is critically important, as understanding
the motivational mechanisms of PhD students’ behavior can serve as the basis for developing
strategies to enhance engagement in research activities, improve the effectiveness of educational
programs, and ensure individual support for PhD students.

It should be noted that international scientific literature increasingly focuses on studying
PhD students’ motivation. It has been established that a lack of motivation negatively affects
doctoral studies (Sakurai et al.,, 2017; Jaksztat et al., 2021), leads to dissatisfaction with the
supervisor’s support (Pyhalto et al., 2009), and influences satisfaction with the educational
program (Shin et al,, 2018). Therefore, motivation is defined as the most crucial component of
the ability to successfully complete doctoral studies (Lynch et al., 2018).
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Previous quantitative and qualitative studies examine motivation based on the PhD students’
own experience. The results obtained have provided an understanding of the intrinsic and
extrinsic factors of motivation for enrolling in a doctoral program and completing dissertation
research. We believe that, to gain a more complete picture of motivational mechanisms, it is
appropriate to consider the perspective of scientific supervisors as key actorsin the development
of PhD students. Researching the views of scientific supervisors will help reveal the difficulties
in interacting with inconsistently motivated PhD students, as well as the consequences for
research progress.

This qualitative study was conducted with the aim of answering the following research
question: How do scientific supervisors describe their experience of supervising PhD students
with differing motivation?

Literature Review

Obtaining a PhD requires significant personal time and financial investment. Therefore, PhD
students’ motivational beliefs, including confidence in research skills, the value of the research,
and the expectation of a positive outcome, directly influence the successful completion of the
doctoral program (Volkert et al., 2018). Conversely, with a low level of motivation, PhD students
face emotional burnout, postpone their defense, or completely abandon the pursuit of the
doctoral degree (Litalien et al., 2015).

Autonomous and Controlled Motives of PhD Students

The Self-Determination Theory (SDT), developed by Deci and Ryan (1985), offers a unique
approach to studying motivation, personality, and development. The authors examine various
types and sources of motivation. They note that certain forms of motivation can be purely
volitional, reflecting the individual’s interests and values, while others are entirely external,
compelling actions outside of personal values. Therefore, motives differ in magnitude, initiating
phenomenal sources, accompanying affects and experiences, and behavioral consequences. The
authors proposed classifying motivation along the autonomy-control continuum. Specifically, the
degree of volition determines the measure of autonomy in behavioral motivation. Autonomously
motivated behavior is perceived as originating from the individual and being an expression of
their “self”. In contrast, controlled behavior is associated with a feeling of internal or external
pressure or compulsion that is incongruent and alien to the person (Ryan & Deci, 2017).

Thus, the Self-Determination Theory offers a powerful lens for understanding the complex
nature of PhD students’ motivation. Intrinsic motivation for research activity - manifested as
interest in the topic, deriving pleasure from discoveries, etc. - is ideal. However, entry into a
doctoral program is often motivated by external factors such as: the desire to obtain an academic
degree for future career prospects and social status; the expectations of family or the scientific
supervisor; financial interest in the scholarship, among others.

Let’s examine PhD students’ motivation more closely through the lens of the SDT’s tenets,
according to which motivation is defined by four regulatory styles (Ryan, & Deci, 2017; 2000):
External Regulation (Controlled): This can be driven by fear, avoidance of criticism, or expectation
of praise. In this case, the PhD student follows the specific instructions of the scientific supervisor
without showing initiative; manuscripts are prepared solely to fulfill the individual plan, transfer
to the next course, and not lose the scholarship; the topic choice is dictated by data availability
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or other factors rather than research interest. With such dependence on external control, there
is a very high risk of burnout, procrastination, low-quality work, and a high probability of non-
completion of the dissertation research. Introjected Regulation (Controlled): This is manifested
in performing research tasks out of a sense of duty, perfectionism, fear of failure or shame,
rivalry, or a desire for self-affirmation. Therefore, even in the absence of explicit external
pressure, the PhD student constantly feels an internal burden. The consequences of this
motivation include chronic stress, anxiety, emotional exhaustion, a conflict between “should
and want”, and the potential for “imposter syndrome”. Identified Regulation (Autonomous): This
is observed through the recognition of the genuine need for a doctoral degree, understanding
the importance of doctoral studies for personal growth, and acknowledging the importance of
learning research methods to achieve goals. This motivation contributes to higher persistence
and meaningfulness, improved research quality, and increased resilience to difficulties.
Integrated Regulation (Autonomous): This is expressed when research activity becomes an
organic part of the personality and value system. The desire to generate new knowledge aligns
with one’s identity and deep convictions. The dissertation research is perceived as a form of
self-expression, rather than a “heavy burden”. This form of motivation demonstrates maximal
persistence, deep engagement in research, creativity, and self-regulation.

Motives for Doctoral Studies

Previous research states the complexity and diversity of motives for enrolling in a doctoral
program. For instance, Churchill and Sanders (2007) identified the main motives for doctoral
study as: career mobility, development and application of research skills, personal growth,
and drift. Skakni outlined a similar typology, which includes three scenarios (quests) with different
combinations of motives: The Quest of the Self suggests a drive for personal self-actualization, a need
for recognition, and validation of one’s identity. In other words, such motivation is accompanied
by a search for emotional support. The Intellectual Quest is characterized by a deep interest in
research, the intention to make an original contribution to scientific knowledge, and an aspiration
for intellectual challenge. PhD students with this type of motivation feel a need for free research and
a scientific community. The Professional Quest is strategically oriented towards a career (often non-
academic), the expansion of professional opportunities, and status enhancement. PhD students with
this motivation are characterized by making pragmatic decisions for the quick completion of their
dissertation research for career benefits (Skakni, 2018).

Guerin and colleagues (2015) described five similar motivational directions for enrolling
in doctoral studies. Intrinsic motivation, manifested as interest in research and a desire
to contribute to the field of study. Influence of faculty on the decision to pursue a doctorate
through showing enthusiasm for research and encouraging continued doctoral study. Research
experience also influences the decision to obtain a doctoral degree. Career growth is a strong
incentive for continuing doctoral education. Support from family and friends, including financial
assistance, deserves special attention

Thus, summarizing the results of previous studies, it can be concluded that the key motives
for enrolling in doctoral studies are grouped into three main categories: Personally-self-
actualizing; Research-intellectual; Career-pragmatic. The latter group of motives is highlighted
in a number of specialized works due to the fact that the international academic space is
experiencing stagnation and a limited number of vacancies (Walker & Yoon, 2017). The results
of a national survey of Japanese PhD students showed that career plans significantly differ
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based on the scientific discipline. Along with the intention to pursue an academic career, many
respondents consider employment opportunities in industry and business. The orientation
towards a non-academic career is especially pronounced among PhD students in engineering
specialties, whereas representatives of the social and humanities sciences more often plan to
continue working in the academic sector. It was also found that characteristics such as age,
gender, marital status, and institutional conditions of the university do not have a noticeable
impact on PhD Students’ research productivity (Arimoto et al, 2019).

Similar findings have been obtained in other national contexts. Diogo and colleagues (2022)
revealed disciplinary differences in the perception of the PhD degree and associated career
paths among Portuguese PhD students. Representatives of STEM fields more often view doctoral
study from a commercial perspective, including expanding opportunities for entrepreneurial
and management activities. At the same time, PhD students in SSLH (Social Sciences, Law, and
Humanities) adhere to a more traditional concept of the PhD, where the academic community
serves as the primary place of employment. Furthermore, a comparative analysis of local and
international PhD students showed that for the latter, regardless of the scientific field, the PhD
degree is seen as access to an academic career in their home country, where the number of
degree holders is small, making the employment issue less pressing for them.

The study by Carriero and colleagues (2024) confirms and expands on the conclusions
described above. Specifically, it was established that personal career priorities significantly
influence the professional trajectories of PhD graduates. The authors showed that PhD students
primarily oriented toward external rewards (e.g., stable salary and job guarantee) and less
motivated by an internal, selfless passion for science are more likely to choose a non-academic
career, including work in business structures or government service not related to research
activity. The research results also indicated that the willingness to invest in one’s own scientific
development is closely linked to the choice of an academic career.

In summary, the choice of a specific professional trajectory is determined not only by the
predominance of a certain group of motives but also by disciplinary affiliation, national context,
and individual career priorities.

Motivational Profiles of PhD Students

Due to the multidimensional and dynamic nature of motivational processes, a recent
research agenda has focused on studying motivational profiles, which group PhD students
based on the dominant drivers of their research activity. For example, a longitudinal study
by Litalien and colleagues (2024), conducted on a sample of 1,060 PhD students, identified
four motivational profiles based on Self-Determination Theory: High Self-Determination: This
profile combines strong autonomous and moderately controlled motivation. It is characterized
by high satisfaction with their studies, persistence, better subjective perception of progress,
greater publication activity, and the intention to pursue a research career. Identified Self-
Determination: This profile is characterized by a motivation linked to the personal value and
importance of the research activity. PhD students in this profile also have positive outcomes
but show lower levels of persistence and productivity. Introjected Self-Determination: This
profile is distinguished by motivation driven by internal pressure, such as guilt or the need to
meet expectations. PhD students with this profile are more prone to stress, have difficulties
completing their dissertation research, and are less satisfied with their doctoral studies. Low
Self-Determination: This profile is specific to a low level of both autonomous and controlled
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motivation. This profile is the most unfavorable, associated with a high risk of not completing
the dissertation research and low engagement in research activity.

Shin and colleagues (2022), also using Self-Determination Theory as a foundation, developed
three profiles of PhD students\ motivation: Highly Motivated PhD students: These display high
autonomous and moderate controlled motivation; Unmotivated PhD students: These have low
scores for both autonomous and controlled motivation; Amotivated PhD students: These possess
extremely low autonomous motivation with the presence of moderate introjected regulation.

The study by Nori and colleagues (2025) established three profiles of PhD students’
motivation: Dedicated Scholars: Characterized by high intrinsic motivation, including academic
ambitions and personal development, with unexpressed extrinsic motivation; Academic
Workers: Motivated by financial security and career stability; Status Seekers: Distinguished
by pronounced extrinsic motives such as status and recognition, the need for professional
advancement, and financial security.

Horta and colleagues (2024) identified two similar motivational profiles among Taiwanese
PhD students: Pursuit of Personal Growth: Typical for PhD students who do not have particular
career issues, are often at the top of a non-academic career; or are studying a promising subject
area like Engineering, IT, etc. This profile also includes “non-traditional PhD students”. The
authors define this term as PhD students who graduated from technical and vocational schools
or colleges rather than the mainstream education system. Therefore, their “imperfect” personal
histories serve as a driver for self-improvement in an area where they believe they can enhance
their knowledge and skills. Accumulation of Career Advantages: As the authors note, this profile
is characteristic of the majority of PhD students. For example, in the Science and Technology
(S&T) field, the doctoral degree is viewed as a token for employment and advancement in
prestigious high-tech companies. For PhD graduates in the Humanities and Social Sciences
(HSS), the non-academic job market appears less favorable. However, the search for work in the
academic sector is also very difficult, and graduates often end up as civil servants.

Thus, a comparison of the results of recent international studies indicates that the identified
profiles follow a common logic of differentiation based on the predominance of autonomous
(intrinsic) versus controlled (extrinsic) regulation.

Gaps in the Literature and the Contribution of the Present Study

Despite a sufficient number of works dedicated to studying PhD students’ motivation and
its impact on the successful achievement of a PhD degree, existing research primarily focuses
on the PhD students themselves, their individual motives, and career trajectories. Meanwhile,
the experience of scientific supervisors in supervising PhD students with different types
of motivation largely remains outside of scientific analysis. This limits the completeness of
conclusions regarding the mechanisms for forming and maintaining PhD students’ research
engagement. This is especially relevant in the context of the growing trend in Kazakhstani
universities to place virtually full responsibility for the PhD student’s successful defense on the
scientific supervisor. The assumption is that the supervisor’s guidance and control are the key
factors for completing the dissertation research. However, the initial motivation of PhD students
often remains outside the scope of institutional mechanisms. Specifically, during admission to
the educational program, there is no deep assessment of the external and internal drivers of
research activity. The risks of amotivation are not recorded. Ready-made solutions for working
with PhD students demonstrating low motivation are not offered. As a result, the scientific
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supervisor becomes responsible not only for the scientific component of the project but also for
constantly stimulating interest, overcoming procrastination, and maintaining the PhD student’s
productivity, which significantly complicates their role and can lead to emotional burnout.

Thus, studying the experience of scientific supervisors will not only fill the existing gap in the
scientific literature but also create a foundation for improving the selection of PhD students for
educational programs, revising university policies, and mechanisms for supporting scientific
supervision, which will ultimately contribute to enhancing the effectiveness and sustainability
of doctoral programs.

Methodology

Research Design

This research is based on a qualitative approach, which allows for a deeper exploration of the
scientific supervisors’ experience, revealing subjective meanings and interpretations (Creswell
and Poth, 2018). The case study approach was used to obtain a holistic and contextualized
understanding of the scientific supervisors’ experience. This approach was chosen because it
allows for a detailed study of a limited situation - in this case, the supervision of PhD students
with different types of motivation within the environment of a Kazakhstani university, taking into
account the institutional, cultural, and personal contexts (Yin, R. K., 2018). For the interpretation
of research data, thematic analysis was applied, following a six-step procedure (Braun & Clarke,
2006). This method provides flexibility, allowing for the identification of both pre-determined
and new, unexpected aspects of the scientific supervisors’ experience. The credibility and
confirmability of the results were ensured by discussing preliminary interpretations and
describing the contexts for the transferability of the findings.

Data Collection

Data were collected using semi-structured interviews. The interview questions were aimed
at exploring the experience of supervising PhD students with different types of motivation
along the control - autonomy continuum. In addition, participants were given the opportunity
to share their unique practices outside of the prepared questions.

Interviews were conducted online via the Microsoft Teams platform, utilizing audio and video
recording functions, lasting from 35 to 60 minutes. The choice of the online format was due to
the following reasons: practicality in coordinating interview times amidst busy work schedules;
reduced risk of cancellation or rescheduling of meetings; the possibility of involving international
co-supervisors. The online platform ensures high-quality recording of the interviews, which
increases the accuracy of subsequent analysis and interpretation of the obtained data.

Participants

The study was conducted at a leading Kazakhstani university. Participants were selected
via purposive sampling. The selection criteria were: Kazakhstani scientific supervisors and
international consultants of PhD students. The invitation to participate in the study was
made through direct appeal to potential participants. The sample consisted of 10 Kazakhstani
scientific supervisors and 5 international consultants from the USA, Great Britain, Turkey, and
Russia, including 6 men and 9 women.

Data Analysis

The interview recordings were transcribed verbatim into text and checked against the
original audio recording. Participants’ data were masked to ensure confidentiality. Data coding
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and comparison were then conducted, followed by the grouping of broader thematic categories
and the formulation of their names. Finally, the identified themes were analyzed and interpreted.

Results

This section describes in detail the five identified themes, which were developed based on
the interview results and supported by relevant quotes from the respondents and references to
previously published studies. Quotes from Kazakhstani scientific supervisors are marked with
- (KZS), and those from international supervisors are marked with - (IS).

Supervising PhD students with Different Goal Orientations Regarding Doctoral Studies

Kazakhstani scientific supervisors and international consultants noted that for the majority
of PhD students, the goal orientation for enrolling in doctoral studies stems from external
circumstances or pragmatic considerations that are not related to research activity. One of the
most common reasons is the opportunity to receive a scholarship. Specifically, in some cases,
master’s graduates, due to a lack of career prospects, view the doctoral program as a socio-
economic alternative to mandatory employment to fulfill the state grant requirement.

«Sometimes PhD students enroll simply for the scholarship, for the sake of their
career, and then they don’t perform well. I've noticed this trend» (KZS).

«One of the main problems is that the majority enroll in doctoral studies for the
scholarship, but they are not ready to go to the defense. Because when the end of their
studies approaches, they have no foundation, often no publications» (KZS).

«There are people who enroll in doctoral studies, receive the scholarship for three
years, and then can be dismissed due to their own will or health reasons. It’s good if they
are dismissed. But there are some who are not dismissed... And when they complete and
leave, unfortunately, I no longer have any leverage over them, and they know it. I'll say
more: now there are PhD students who don’t even pick up the phone» (KZS).

For many working PhD students who combine professional activity with studies,
the scholarship serves as a stable additional income. This option becomes especially
attractive for employees of educational organizations and civil servants, where a PhD
degree can provide advantages in career advancement, and in the short term, offer
financial support.

«Currently, one PhD student who completed the program works at the department,
and now it is in her interest to defend her dissertation» (KZS).

«People enroll with some other motivation, not related to preparing a dissertation,
perhaps with a job perspective» (IS).

«Honestly, they enroll for their supposed background, which will be useful to them
in their professional activity in the future» (KZS).

International practice indicates that pursuing doctoral studies to build a career outside the
academic environment is becoming an increasingly common choice for PhD students (Arimoto
etal, 2019; Horta & Li, 2024). This is because doctoral training implies the formation of unique
skills in analyzing extremely difficult and unstructured problems, searching for root causes,
developing and testing hypotheses, identifying weaknesses in argumentation, foreseeing the
consequences of decisions, and more. PhD students with many years of experience in a specific
professional field, viewing the PhD degree as an opportunity for further career growth, also
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often enter Kazakhstani doctoral programs. However, as scientific supervisors note, this group
of PhD students rarely achieves research success. We believe the reason for this is their heavy
workload at their primary workplace, which leads to emotional burnout against the background
of combining two complex and resource-intensive activities.

«Now PhD students want to have their cake and eat it too. They hold onto a
managerial position, and at the same time, they want to be a PhD doctor. Of those who
hold such a position, none defends in the third year. By the end of the third year, most
PhD students not only don’t have a Scopus article, they have nothing at all» (KZS).

«Two female PhD students - one from the presidential administration, the other
from the National Security Committee - I don’t know how to motivate them; it’s
constant excuses and pretexts» (KZS).

Another significant motivating factor is the social prestige of doctoral studies and the PhD
degree. Specifically, in the Kazakhstani cultural context, academic achievements are given great
symbolic value, and a PhD degree can serve as a serious source of social capital. Therefore,
enrollment in doctoral studies in this case is not defined by a deep interest in research activity
or the intention to build an academic career.

«Someone enrolls simply to be a PhD student... There was one case: our ‘product’
(she finished our bachelor’s and master’s) tried to enroll in the doctoral program for
two or three years in a row. Finally, she enrolled. When she enrolled, I said, ‘Finally,
you got in.’ For her, the status - to become a PhD students - was more important. If the
primary interest is to become a PhD student, for example, to tell her friends, colleagues,
‘You know, I am also studying for a PhD, then, of course, that is a different mindset. |
don’t know if such a PhD student will defend» (KZS).

For some PhD students, doctoral study is a temporary strategy, allowing them to
buy time before potentially enrolling in a doctoral program at a foreign university.

«In this regard, natural scientists and technical specialists have enough random
people in the doctoral program who come to bide their time. Someone enrolls in a
doctoral program simply to wait until they can go abroad. Unfortunately, our funding
is insufficient to provide the PhD student with the necessary reagents and equipment»
(KZS).

«A PhD studentwon a program in Hungary; now she plans to defend her anthropology
dissertation there. I hope she defends» (KZS).

«Distinguished Kazakhstani PhD students often go abroad to get a PhD in the US or
Europe. Like, for example, my PhD student Armanzhol» (1S).

Scientific supervisors also highlighted specific goal orientations for male and female
PhD students. For some male PhD students, continuing doctoral studies serves as an
avoidance of the potentially undesirable obligation of military service.

«There was one male PhD student who performed poorly in the master’s program. |
asked him, ‘Why did you come? What motivated you?’ He said, ‘To avoid being drafted
into the army» (KZS).

«Someone is trying to avoid the army» (KZS).

Separate female PhD students who are on maternity leave view doctoral studies as a socially
acceptable and status-enhancing form of «tiding over» In this context, doctoral study provides
a presence in the professional environment, as well as financial support in the form of a
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scholarship. Such motives are determined by life circumstances, and thus, the doctoral program
acts as a tool for the temporary resolution of personal problems. This undoubtedly reflects on
their engagement in research activity and resilience to difficulties in their studies.

«One PhD student was on maternity leave; there’s nothing you can say to that» (KZS).

«The feeling is that they are simply spending time during maternity leave, as a
supplement to earnings, some kind of image. This is awful, it’s not smart» (KZS).

Scientific supervisors noted that, in their observations, such controlled motivation
generally does not lead to research productivity and obtaining a PhD degree. Such
PhD students do not show initiative in conducting research, perform research tasks
superficially, and demonstrate procrastinatory behavior. Unfortunately, supervisors
state that PhD students with a pronounced interest in research activity are in the
minority; the majority of PhD students are dominated by various types of extrinsic
motivation.

« With such motivation, the result is zero. No matter how much you push, no matter
how much you pull, it’s useless»(KZS).

Supervising PhD students with Varying Levels of Research Skills

Kazakhstani scientific supervisors, and especially international consultants, reported that a
very common problem is the PhD students’ insufficient or fragmented understanding of the key
aspects of conducting research. This «procedural gap» between the expectations of scientific
supervisors and the actual research skills of PhD students leads to delays in completing research
tasks, errors, and an increased stress level for the PhD students.

«The problem is that PhD students have a very limited idea of what it takes to
conduct research. PhD students lack basic training. They have funding and support,
but they don’t know how to develop a topic or area of research and how to manage the
process» (1S).

« PhD students think they will just get on a conveyor belt to get a doctoral degree.
They do not understand research data collection, idea development, or the work
involved. Hence, the low percentage of completed research» (1S).

«There are motivated and capable PhD students, and there are those who lack
training. You cannot come to doctoral studies from scratch. You need a scientific
background, a scientific foundation. Therefore, there are those who are a bit slow» (IS).

«The PhD student does not want to deal with translation, or study the specifics of
publishing in ranked journals. It’s all very difficult for them» (KZS).

Furthermore, scientific supervisorsinthesocial sciences and humanities state that for many PhD
students, the gap between career ambitions and actual research skills becomes insurmountable. In
this case, instead of painstaking scientific work, PhD students opt for the shortest but destructive
path - the services of agencies offering “guaranteed” publication for a fee.

«There are PhD students who brilliantly manage the preparation and publication
of scientific articles in ranked journals. And then there are, of course, those who pay
money in some dubious journal. Therefore, sometimes the requirement for mandatory
publications in such journals seems excessive. On the other hand, the reasons for this
requirement are understandable» (KZS).

«Due to the difficulty of publishing, many PhD students turn to ‘predatory’ journals,
which harms the reputation of researchers. But if the PhD student is genuinely
conducting quality research, they can publish in respectable journals for free» (KZS).
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PhD students who circumvent the requirements for a doctoral degree in this manner

effectively do not acquire the implied skills of independent research. This problem can become
a serious challenge for the academic community. The consequence is the devaluation of the
doctoral degree as a guarantor of a high level of research competence. International consultants
are very categorical on this point.

«Many PhD students seek to publish in Scopus journals, which is a mandatory
condition for obtaining a PhD degree in Kazakhstan. They believe that two articles in a
Q1 or Q2 journal are equivalent to obtaining a PhD degree. It’s the opposite! This leads
to corruption, where companies are paid for publications. This is not good. They get a
PhD degree but do not achieve the level of a researcher» (IS).

Alongside this problem, scientific supervisors and international consultants highlight
capable PhD students with a genuine desire to engage in research activity. This category
of PhD students represents a valuable resource for the scientific community.

«l am working with one female PhD student who I think will manage. She works with
me, asks questions, and is responsive. But, again, you can’t rely only on international
consultants on this issue» (1S).

«One of my PhD students graduated with a bachelor’s degree from ENU; I taught
them a course there. Afterward, he studied for a master’s in Russia, and there, let’s say,
he greatly enhanced his skills in scientific activity. He gained good research experience.
In the first semester of the first year of his doctoral program, he published in a quite
serious journal. In principle, he can write articles himself; he was simply given a topic
and provided with equipment. My participation is minimal in this case - just to suggest
something, look at the data if something doesn’t align... And I haven’t noticed him
suffering much. It turns out that he fulfilled the article requirement within the first
year of study...  think he could skip three years of study and go straight to the defense,
but this is not possible according to the regulations» (KZS).

«I've had several students with good ideas and a willingness to adapt to new
methods» (1S).

Supervising PhD students with Different Self-Regulation Patterns
Scientific supervisors in the natural sciences emphasize that doctoral study requires high

autonomy and self-regulation. They note that good material and technical conditions for
conducting research, a relevant topic, and the high research qualification of the scientific
supervisor do not guarantee the PhD student’s progress in case of their behavioral dysregulation.
Due to the high cost of reagents needed for experiments, supervisors refuse to continue working
with PhD students who show signs of low self-regulation.

«Everything depends on the PhD student themselves, their determination... You can
have a good base, topic, and scientific supervisor, but not do anything yourself. I had
such a PhD student; he attended for one year and was dismissed. I said I didn’t want to
waste time or reagents on a topic you are not going to pursue» (KZS).

Scientific supervisors described the supervision of PhD students as a cycle of
stimulation activity and fruitless control. The interview results highlight two types of
behavior for unproductive PhD students. The first involves the PhD student completely
avoiding meetings with the supervisor because they «have nothing to show» meaning
the assignments given by the supervisor have not been completed. Thisis classic behavior

72

N24(153)/ 2025 Psychology and Cognitive Sciences
ISSN: 3080-1893. elSSN: 3104-4611



The motivational spectrum of doctoral education and scientific supervision practices: a qualitative study

driven by shame and fear of judgment. In the second case, the PhD student’s behavior
follows this pattern: «The PhD student sends raw material - receives recommendations
— does not correct - disappears for a long time». This described situation demonstrates
not only the PhD student’s lack of progress but also the crisis of the supervisor’s reactive
position. Specifically, the scientific supervisor, limiting themselves to formal corrections
of «raw material» misses the proactive control of the research activity. Furthermore,
they ignore the deeper reasons for the PhD student’s long-term lack of results, including
loss of motivation, lack of research competence, loss of interest in the topic or research in
general, procrastination, learned helplessness, lack of self-organization skills, and external
circumstances (health problems, family issues, financial difficulties, etc.). This position of
scientific supervisors can be explained by the fact that the majority of PhD students are,
unfortunately, unproductive in research activity. This is evidenced by the interview themes
presented above. In addition, high teaching loads do not allow for spending a lot of time
on in-depth work with problematic PhD students. Emotional burnout of the scientific
supervisor also occurs, a topic that will be described in more detail below.

«Asarule, PhD studentsdonotdo muchintermsoftheirdissertation and consequently
avoid meetings because they have nothing to show the scientific supervisor» (1S).

«I have one such PhD student who has done nothing for three years - neither a
dissertation nor articles. He seems to send me something, I make comments, he doesn’t
correct it, and I receive nothing back» (KZS).

Scientific supervisors also described a paradox: a PhD student has fulfilled all the key formal
criteria necessary to complete the research (articles in international and Kazakhstani peer-
reviewed journals), but cannot overcome the final barrier - completing the dissertation writing.
In this situation, the focus shifts from research inadequacy to psychological aspects, including
the PhD student’s identity crisis (Cong-Lem et al., 2024). In this case, the PhD student ceases to
perceive themselves as a «scientist» and self-realization and social status find support outside
the academic environment. This occurs against the backdrop of a conflict between the «academic
world» (requiring significant time and emotional investment, especially in the final stages) and
the «real world» (offering immediate reward and stability). Dissertation preparation can be
perceived as monotonous and excessively large-scale work, causing a feeling of overload and
anxiety. Furthermore, the pursuit of an unattainable ideal generates procrastination and blocks
active actions, thereby postponing the dissertation’s completion indefinitely.

«lhave a PhD student: articles are done, everything is done, just write the dissertation.
But he still hasn’t defended... Some haven’t defended even with articles available. You
see, maybe these are just adults whose other side of life - the economic side - is pulling
them away; they no longer need the diploma, and they just disappear. It happens»
(KZS).

One scientific supervisor gave an example illustrating the transformation of their role from
an «academic mentor» to an «integral mentor», forced to compensate for the PhD student’s
lack of internal discipline. This situation underscores the importance of not only research skills
but - also metacognitive awareness, which allows for independently regulating, realizing, and
controlling the process of dissertation research (Tuononen et al., 2023), as well as reflecting
on one’s strengths and weaknesses and deepening the understanding of personal research
strategies (Harrison & Vallin, 2018). In the absence of metacognitive awareness, even a capable
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PhD student may fail. It should be acknowledged that the described supervision strategy attests
to the high personal involvement of the scientific supervisor. However, such a practice may only
be effective in the short term.

«I have one female PhD student; she is very capable. But she cannot independently
organize her research activity. Therefore, I set a day every week when she comes and
works on her dissertation and articles right next to me. Because she does nothing on
her own» (KZS).

Selection Criteria for PhD Students

Some scientific supervisors in the social sciences and humanities highlighted the problem
of PhD students changing specialties upon entry. Respondents noted that this trend leads to
methodological, substantive, and organizational difficulties, negatively impacting research
outcomes and the academic quality of dissertations. The main difficulties faced by scientific
supervisors when supervising PhD students who have changed specialties include: a Lack of
fluency in the basic terminology of the chosen scientific field. Insufficient research skills. Lack
of understanding of the subject of the dissertation research. Absence of deep scientific interest
in the dissertation topic. The experience of scientific supervisors indicates that such doctoral
selection practices reduce the quality of dissertation research, lead to delays in dissertation
preparation, and increase the risk of completing the doctoral program without a defense, result
in formal publications, and increase the workload on the scientific supervisor.

«I had a PhD student who studied tourism for her bachelor’s and master’s degrees,
and she entered the doctoral program without any background in international
relations. It was very difficult for her, and she engaged in plagiarism» (IS).

«They come from outside sociology and face difficulties in mastering the theoretical
aspects of research. This is a doctoral program; it requires conceptualization of terms
and the ability to develop methodology. They break down at this... I observe this not
only in my PhD students but also in others. The most resilient survive, not the best
prepared» (KZS).

«We have people from transport who came into regional studies... It is very difficult
to work with them» (KZS).

One scientific supervisor in the natural sciences shared a positive experience of
supervising PhD students who came from a different specialty. In the described case, an
«interdisciplinary shift» occurred - an evolutionary transition from Technical Physics to
Nanomaterials. The PhD students’ background became their competitive advantage, not
a drawback. Thus, the key success factors in this case were the combination of a chance
opportunity, motivation, and personal readiness to realize it, as well as the supportive
role of the scientific supervisor who saw the research potential in a «random» person.

«You know, it’s actually great when people from other specialties enter the doctoral
program. PhD students came to me from Technical Physics to Nanomaterials. They
submitted documents thinking it was a specialty in their department. And then, when
they were admitted, they were so surprised that it was a different department and
they ended up with me... These ‘accidental physicists’ turned out to be very much non-
accidental people... There are people who enroll by chance. Maybe it’s not even about
the person being from a different specialty; it’s about motivation, because many view
the doctoral program as a transfer point» (KZS).
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Scientific supervisors stated the problem that the most capable PhD students are
not the ones enrolling in the doctoral program. This rhetoric reflects the mismatch
between the declared high standards of doctoral studies and the actual admission
practices. The direct and negative assessments of the scientific supervisors attest to
the depth of their disappointment and the acuteness of their perception of the problem.

«For some reason, they are not recruiting the best PhD students» (IS).

«The PhD students are actually weak. Because now, unfortunately, only about 10%
of truly strong, deserving PhD students go into doctoral studies, and the rest are all
random people» (KZS).

«The PhD students are very weak. I don’t understand why they go into doctoral
studies. It’s a claim to building an academic career, a love for the scientific environment,
an understanding of complex theories» (KZS).

One scientific supervisor metaphorically summarized his long-term observation of
«natural selection» in the doctoral program: «Practice shows that people who come
into the doctoral program by chance are like suitcases without handles, and time
eventually gets rid of them» (KZS). Unfortunately, such PhD students bring no real
scientific benefit but demand a disproportionately large amount of the supervisor’s
resources and time.

Emotional State of Scientific Supervisors

Scientific supervision in a doctoral program involves a long-term, intellectually and
emotionally demanding interaction (Pyhalto et al., 2023; Ronkkénen et al., 2023). The scientific
supervisor must not only evaluate the PhD student’s research progress but also empathize,
motivate, and provide support amidst the academic difficulties, uncertainties, and professional
crises inevitably faced by novice researchers. This component often remains «invisible» in
the structure of scientific supervision, but it influences the PhD student’s psychological well-
being and the attainment of a PhD diploma (Cornér et al., 2017; Mackie et al., 2019). The main
problems faced by scientific supervisors include the conflict in assuming dual responsibility for
themselves and the PhD student, the contradiction between high expectations regarding the
PhD student’s research progress and the real unsatisfactory results, and the blurred boundaries
between control and friendship in relationships with PhD students (Han & Xu, 2023). These
difficulties become a source of various emotional experiences for the scientific supervisor.
While positive resolutions lead to joy and love (Halse & Malfroy, 2010), negative emotions
such as disappointment (Sambrook et al., 2008), as well as signs of frustration and burnout, are
unfortunately more common, as demonstrated by most participants in this study.

The results of the interview analysis allow for the identification of two typical situations
that cause psycho-emotional exhaustion in scientific supervisors. The first situation is due
to the passivity of the PhD student, who, for a long time, takes no active steps regarding the
dissertation research and preparation of scientific articles, fails to contact the supervisor, or
communicates formally without progress. In this case, the supervisor experiences increasing
frustration and irritation due to the feeling of their own ineffectiveness. This is accompanied
by elements of emotional burnout, including the loss of meaning in supervision. These states
intensify depersonalization - a shift of responsibility onto the PhD student’s personality -
resulting in supervision becoming a formal process. In the second situation, the PhD student
fails to complete the dissertation research despite having all necessary articles published and
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research data collected. Therefore, the supervisor faces ambivalent feelings. Alongside pride
for the achieved scientific results, disappointment grows, fueled by emotional fatigue from
constantly «prodding» the PhD student. There is a sense of incompleteness that the invested
efforts did not convert into a formalized result. Against this background, emotional detachment
gradually begins to form.
«l am such a demanding scientific supervisor, but my strength is not enough» (KZS).
«We have more cases where the scientific supervisor loses interest due to the PhD
student’s lack of progress» (KZS).
«I realized that it all, of course, depends on the person. If a person wants to do it,
they do it. If they don’t want to, then there is nothing» (KZS).

Discussion

This research is arguably one of the first to study the experience of scientific supervision of
PhD students with different types of motivation. The results provide important information
for future research on PhD students’ motivation and the development of support strategies for
scientific supervision in the Kazakhstani context. Specifically, it sheds light on the aspect, little
described in the literature, of the mismatch between the goal orientations of a significant portion
of PhD students and the research logic of PhD programs, and the associated challenges for
supervision. The data complement international observations about the increasing proportion
of PhD students studying for career and socio-economic benefits outside the academic
environment (Arimoto et al., 2019; Horta & Li, 2024). However, this study identified a specific
national motivational context, including additional income in the form of a scholarship, «tiding
over» strategies (combining with maternity leave or an alternative to military service), social
prestige, and a «bridge» to foreign doctoral programs. Collectively, this forms a continuum of
motivation from autonomously research-driven to predominantly controlled and amotivated,
with varying probabilities of productive research outcomes and a varying «cost» of supervision.

A second finding is the established gap between the expectations of scientific supervisors
and the PhD students’ actual capacity to generate research ideas, design research, collect and
analyze data, and finalize manuscripts. In such circumstances, the time required for research
implementation is extended, and formalism increases, including paid publications without
scientific novelty or publications through agencies in «predatory» journals, which devalues the
educational goals of the doctoral program and undermines confidence in the doctoral degree.

The study established that the PhD student’s self-regulation acts as a mediator between
motivation and outcome (Chen et al., 2025). In particular, scientific supervisors in the natural
sciences emphasized the high cost of PhD student behavioral dysregulation. This is expressed
in the overuse of expensive reagents, missed deadlines, and, consequently, in some cases, the
supervisor’s refusal to continue working with a PhD student with a low level of self-regulation.
Furthermore, the interview results indicate a predominance of interaction patterns such as
avoiding meetings with the supervisor and dropping out of communication after submitting
«raw» manuscripts and receiving recommendations for improvement. The described patterns
demonstrate the limited effectiveness of a reactive supervision strategy for this group of PhD
students. Consequently, it is advisable to apply a proactive approach to scientific supervision:
staged task breakdown, formalization of criteria and deadlines, increased frequency of feedback,
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etc. To mitigate such risks, it is appropriate to institutionalize multi-factor selection of PhD
students, including the diagnosis of self-regulation and executive functions.

The phenomenon of an uncompleted dissertation despite the existence of necessary
publications and collected research data deserves separate attention. We believe the nature of
this phenomenon lies at the intersection of motivation and identity (Cong-Lem etal., 2024). This
includes the loss of self-identification as a researcher, a shift in values toward faster external
rewards, and perfectionistic procrastination when faced with the voluminous, monotonous
work of finalizing the dissertation. We suggest that incorporating metacognitive practices
(reflection, awareness of strengths and weaknesses, monitoring one’s own decisions, etc.) into
supervision would reduce PhD students’ behavioral dysregulation.

Most of the narratives cited record the emotional exhaustion of scientific supervisors
(Sambrook et al., 2008), especially with the long-term passivity of PhD students or getting stuck
at the dissertation text preparation stage. In such circumstances, the supervisor’s increased
investment of time and emotion does not convert into progress, which triggers frustration,
ambivalence, irritation, and distancing. This negative cycle reduces the quality of research
interaction, increases the transactional costs of educational programs, and undermines the
culture of supervision. Under the circumstances, it is evident that organizational mitigation
mechanisms must go beyond the individual resilience of the scientific supervisor. Firstly, this
concerns the redistribution of the teaching load, which must account for the supervisor’s
mentoring work. Secondly, ensuring scientific supervisors have access to various forms of
support, such asregular departmental supervision or inter-vision, coaching, and brief restorative
practices. Thirdly, itis advisable to include the monitoring of scientific supervisors’psychological
well-being in annual quality reviews of educational programs, given that the psychological well-
being of PhD students is inseparable from that of their supervisors.

Strategies for Supervision of PhD students with Different Types of Motivation

The results of the conducted research allow for the identification of three strategies for
supervising Kazakhstani PhD students, following the logic of Self-Determination Theory.

Research Autonomy Strategy can be applied to autonomously motivated PhD students.
The scientific supervisor needs to support the PhD student’s autonomy while maintaining
high research standards and discipline, minimizing external pressure, but ensuring access
to resources, rare but deep feedback, expert evaluation, and a scientific environment. This
strategy preserves the PhD student’s internal drive while simultaneously reducing the risks of
methodological drift and defense delays.

Structured Progression Strategy is applicable to controlled-motivated PhD students who rely
on extrinsic regulators such as requirements, deadlines, rewards, or sanctions. When working
with such a PhD student, the supervisor must ensure a predictable structure and rhythm of
actions, translating external requirements into identified regulation. Thus, clear regulations,
visible progress, and structured feedback reduce procrastination and errors, while micro-
interventions focused on meaning gradually shift the PhD student’s motivation toward greater
autonomy. This increases the likelihood of timely defense and publication productivity.

Structural-Remediation Strategy is advisable for use with amotivated and unstable PhD
students, who are characterized by low self-efficacy, high distractibility, and a «jerky» work
style. The implementation of this strategy involves building a clear organizational framework,
including regulations, a calendar plan, manuscript quality checklists, a predictable meeting
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rhythm, and transparent escalation rules. Additionally, the supervisor must purposefully
develop the PhD student’s deficient skills (academic writing, research methods, planning, etc.).
The implementation of this strategy requires significant time and resource investment from the
supervisor. However, the effect may be short-term.

Limitations and Directions for Future Research

The study presented several interesting results regarding the experience of supervising
Kazakhstani PhD students with different types of motivation. Nevertheless, the study is not
without certain limitations that require further investigation. A limited number of scientific
supervisors restricts the generalizability of the findings. Therefore, a mixed-methods design
could be chosen for future research. Possible disciplinary selectivity, as the study participants
were predominantly representatives of social-humanities and natural sciences. It would be
advisable to include scientific fields not covered in this work, such as engineering, medicine, and
others, in the sample for future studies. It is likely that more reflective scientific supervisors who
more frequently encounter critical doctoral study trajectories participated in the study. Therefore,
we assume that a stratum of other supervision practices with predominantly successful cases
was not included in the sample, which could be the subject of future research. The focus on the
perspectives of scientific supervisors and international consultants without analysis of the PhD
students’ experience creates an asymmetry of viewpoints and a risk of overestimating the PhD
students’ deficits. We recognize this as an important direction for future research.

Conclusion

This study analyzed the experience of supervising PhD students with different types of
motivation. The results indicate that cases of supervision involving PhD students with low
motivation for research activity predominate. Crucially, not a single interviewed supervisor
reported a positive outcome from interaction with such a PhD student. However, a significant
consequence for the scientific supervisor is the negative impact on their emotional sphere. This is
expressed in frustration and burnout, especially during prolonged passivity of the PhD students.

The obtained results have three key management implications. The advisability of correcting
the selection criteria for admission to doctoral programs, taking into account the PhD student’s
research potential and self-regulation, is emphasized. The supervision strategy must be
constructed in accordance with the PhD student’s type of motivation. Providing institutional
support for the psychological well-being of scientific supervisors is critically important,
through the recognition of mentoring work, the reduction of teaching load, the organization of
supervision, and professional development in the field of scientific supervision.

The practical significance of this research lies in providing a foundation for developing
educational policies and tools that would shift the identified problems from the level of
individual narratives into manageable processes, thereby improving the productivity, quality,
and sustainability of doctoral training.
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MoTHBanuOHHBIN CIIEKTP AOKTOPAHTYPbI U IPAKTUKH HAYYHOI'O PYKOBOACTBA: KAY€CTBCHHO€E
HccjieJ0BaHHeE

10.C. TokaTabiruae!, A.K. CanueBa?*, A.B. Kapmenok3, K.A. CaimeBa*
L23Fgpasutickull HayuoHaabHbuIl yHugepcumem um. JLH. T'ymuneea, Acmana, Kazaxcmau
“«VF Services (Kazakhstan) LLP», Acmaua, Kazaxcmau

AHHOTanusa. MoTuBalUs SBJSETCA BaXXHbIM KOMIIOHEHTOM YCIELIHOTO 3aBeplIeHHs] 00y4eHHUs B
JIOKTOpaHType. PaHee npoBe/ieHHbIE HCC/eN0BaHUS YCTAHOBUJIU BHYTPEHHHUE W BHeIIHHE GaKTOPbI
MOTHUBALMK K MOCTYIJIEHUIO B JOKTOPAHTYPY, BbIIBUJIM MOTHUBALMOHHbIE MPOPUIN JOKTOPAHTOB.
OHaKO MaJIOM3y4YeHHbIMHU OCTAKTCS NPAKTHKU HAYYHOI'0 PYKOBOJCTBA AOKTOPAHTAMHM C pa3HbIMU
THUIIAMU MOTHBAIlUH.

Llenp HacTOALIETO UCCIEJOBAaHNS 3aK/II0UaeTCs B MOUCKE OTBETA Ha CJeAYIOLUUN HCClel0BaTeIbCKUN
BOIIPOC: KaK Hay4YHble KOHCYJIbTaHTbI OMUCHIBAIOT CBOM ONBIT HAYYHOTO PYKOBO/CTBA JOKTOPAHTAMMU C
pasJjinyawlencs MoTuBamnen?

B HacToseM KayeCTBEHHOM HCCJAeJOBAHUU HCIOJIb30BaH MOAX0A case study u TeMaTH4YeCKHH
aHaJIu3 AJisi MHTepIpeTaluy JaHHbIX UHTEPBbIO. B rccieoBaHUY NPUHSAIY yyacTHe 10 Ka3aXCTaHCKUX
Hay4YHBIX KOHCYJITAHTOB U 5 3apy6eXXHbIX KOHCYJIbTAHTOB, B UM CJIe KOTOPBIX 6 MY>KYUH U 9 KEHIIUH.

Pe3ysnbTaThl NMO3BOJUW/IM BbIAEIWTb NATh TEM, OTPAXKAIOIIUX OMNBIT HAYYHOTO PYKOBOJCTBA
JOKTOPaHTaMHU C pa3HbIMU TUIIAMU MOTHUBAILlMM B Aana30He KOHTPOJIsSI — aBTOHOMUH. YCTaHOBJIEHBI
OCHOBHbI€E BbI30Bbl COBPEMEHHOT0 HAYYHOTO PYKOBO/ICTBA JJIOKTOPAaHTaMU. [lepBblii - HECOOTBETCTBUE
I[eJIEBBIX YCTAHOBOK JOKTOPAHTOB MCCJIE/0BATENbCKON HAINpPaBJEHHOCTH 00pa3oBaTeJbHOM Mpor-
paMMbl. BTopoi — pa3pbiB MexAy 0XKUIaHUSIMH Hay4YHbIX PYKOBOJIUTE/IEN U peaibHOU CIIOCOGHOCThIO
JOKTOPAaHTOB pea/iu30BbIBaTh UCCAE[0BATENbCKYI0 [JesATeNbHOCTb. TpeTuil - mNoBejeHYecKas
JUCPeryasiius JOKTOPaHTOB. YeTBepTblil — HECOOTBETCTBUE MEXAY JeKJapUPyeMbIMH BbICOKMMU
CTaHAApTaMU [JOKTOPAHTYpbl M peasbHOW MNpaKTUKOU mpueMa. [lATbIA - 35MOLMOHaA/JbHOE
HCTOIlleHUEe HAayYHbIX KOHCYJbTAHTOB NPH A0JTOBPEMEHHON MAaCCMBHOCTHU JOKTOPAHTOB. B Jjioruke
TEOpPUU CaMOJEeTEPMHUHALMU BbIJEJUTh TPU CTPATErHMM HAy4YHOrO PYKOBOJACTBA Ka3axCTaHCKUMHU
JIOKTOpPaHTaMHU C pa3HbIMK TUIAMHA MOTHUBALMU: CTpPATErus MCCAe/[0BaTeJbCKOM aBTOHOMUH,
CTpaTerus CTpyKTYPHUPOBAaHHOU NMPOTrpeccuy, CTPyKTYPHO-peMeJallMOHHas CTpaTerusl.

[IpakTHyeckass 3HAUMMOCTb HACTOSAIET0 UCCAEJOBAaHUS 3aK/II0YAETCS B IPeJ0CTaBJEHUN OCHOBBI
JlJIs1 pa3paboTKH 06pa30oBaTebHBIX IOJUTHK U UHCTPYMEHTOB, KOTOpPhIe 6bl IIepeBe/IH BbISIBJI€HHbIE
npo6JieMbl U3 YPOBHSI WHJAUBHU/yaJbHbIX HAappaTUBOB B YIIpaBJjsieMble MPOIECCH], MOBbIIAIIIHE
NPOJAYKTHBHOCTb, KAUeCTBO U YCTOMUMBOCTD MOJTOTOBKHU JOKTOPAHTOB.

KitioueBble C/I0BA: MOTHBAIMs JIOKTOPAHTOB, HAYYHbIN KOHCY/IbTaHT, PhD, aMoI[MoHa/IbHOE UCTOLIEHUE,
caMo/ieTepMUHalUs], UHTEPBbIO, TeMaTUYEeCKUN aHAIU3.
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JOKTOpaHTypajaFbl MOTUBALMSJIBIK, CIIEKTP ’K9He FhLJIBIMU KEeTEeKIITiK T Kipu6eci: canaibIk
3epTTey

10.C. TokaTabiruas!, A.K. CanueBa?*, A.B. Kapmenwok3, K.A. CanmeBa*
123 )1 H. T'ymusee amwviHdarsbl Eypasus yammolK yHugsepcumemi, Acmaua, Kazakcmax
*«VF Services (Kazakhstan) LLP», Acmaua, KazakcmaH

AHpaTna. MoTuBanus JOKTOPAHTYpPaHbl COTTI afgKTayAblH MaHbI3Abl Kypamjac 6eJiiri 60JbI
Tabbl1aAbl. ANJBIHFBI 3epTTeYyJep AOKTOpPAHTypaFa TYCY/Zi bIHTaJaH/JbIPATbIH iLIKi K9HE CbIPTKbI
dbakTopsapAbl KOHE JAOKTOPAHTTAPAbIH MOTHUBAIUSAJIBIK NPOPUIbAEPiH aHBIKTaAbl. JlereHMeH,
9PTYpJii MOTUBALMS TYypJiepi 6ap JOKTOpaHTTApFa XKeTeKILiIiK eTy Taxipubeci aJ1i fie 3epTTesIMereH.

Bys 3epTTeyaiH MakcaThbl KeJsieCi 3epTTey CypaFblHA *Kayan 6epy 6GOJIbI TabbLIaJbl: FHLIBIMHU
»KeTeKLijiep apTypJ/ii MOTUBALUs TypJiepi 6ap AOKTOpaHTTapFa KeTeKIIiNik eTy TaxipubeciH Kanai
cunaTTangbl?

Bys1 canasbl 3epTTey cyx6aT JAepeKTepiH TYCIHAIpY YIUiH Kelc-CTaAu aAici MeH TaKbIpbINTHIK
TaJjayAbl NaljanaHibl. 3epTTeyre OH Ka3aKCTaH/bIK CyliepBaiizep oHe 6ec XalblKapaJsiblK KeHeclli,
OHBIH illliH/e aJThI ep a3aMaT KdHe TOFbI3 dlies1 KaThICThL.

HaTmxkenep 6aKblIay-aBTOHOMUS CIIEKTPI asiChbIH/IA 9PTYPJIi MOTUBALMS TYpJiepi 6ap JOKTOpaHTTapFa
»KEeTEeKIIIJIK eTy TaKiprbeciH KepceTeTiH 6ec TaKbIPbINThI alIThl. Ka3ipri 3aMaHFbl JOKTOPAHTTaP/bIH,
YKeTEeKIIJIIK eTyiHiH Heri3ri MiHgeTTepi aHbIKTa/1Abl. bipiHIici — JOKTOpaHTTapAbIH MaKCaTTapPbIHbIH,
6iniM Oepy Oafmap/iaMacbiHbIH, 3epTTey OaFbITbIMEH calKec KesaMeyi. EkiHIici - FbUIBIMU
»KeTeKUIiJiepAiH KyTyJiepi MeH JOKTOPAaHTTapPAbIH FblJILIMUA-3EPTTEY *KYMbICTAPbIH KYPri3yAeri HAaKThI
MYMKiHAiKTepi apacblHAaFbl ajJllaKThIK. YIIiHIIICI - JOKTOpaHTTap/AblH MiHe3-KYJIKbIHbIH OY3blIYbl.
TepriHwi - fokTOpanTypara 6iiM 6epyAiH KapUsiaHFaH }KOFapbl CTAHAAPTTApPbl MEH KaObLIay/bIH
HaKThl TaXipubeci apacblHAaFbl caiikecci3/iik. BeciHli - JoOKTOpaHTTap apachlHAaFbl y3aK yaKbIT
eH>KapJIbIFbIHAaH FbIJIBIMU JKeTeKIliJiepAiH 3MOXMOHa/ /bl lapuiaybl. O3iH-63i aHBIKTAy TEOPHUSChIHbIH,
JIOTUKAChl asiChIHJa 9PTYpJii MOTUBalLUA TYypJiepi 6ap Ka3aKCTaH/bIK JOKTOpPAHTTApFa KeTeKUIiJIikK
eTy/IiH VI CTpaTerusichbl aHbIKTAJ/Ibl: 3ePTTEY aBTOHOMMUSIChI CTPATETUsCH], KYPbLIbIM/bIK, IPOrpecc
CTPAaTEerusiChl 2KdHe KYPbLIbIMbIK-CaybIKTbIPY CTPAaTETUSCHIL.

Byn 3epTTeyiH NpaKTHUKaJbIK MaHbI3AbLIBIFbI aHBIKTAJIFaH IpobJieMalap/bl KeKe JHTriMesep
JeHTeliHeH JOKTOpaHTTap/bl JalblHAAY/bIH 6HIMJIITIH, CAallaCblH K9He TYPAKThLJIbIFbIH apTThIPAThIH
GacKapbLIaThIH NpoLecTepre alHaAABIPAThIH 6iiM Gepy casicaTbl MeH KypaJijapblH 93ipJieyre Heri3
Gepyze.

Ty¥iiH ce3ep: AOKTOPaHTTAP/[bIH MOTUBALUSCHI, FBLIBIMU KeTeKIi, PhD f0KTOpBI, 3MOIMOHANABI
napuiay, e3iH-e3i aHbIKTay, Cyx06aT, TAKbIPBINTHIK TaJ/ay.
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