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Abstract. This article examines the relationships between parenting models
and preferred strategies for social education of children in different ecological
and cultural contexts, based on the Life History Theory and the Psychosocial
Acceleration Theory. The author analyzes how environmental harshness and
unpredictability shape parental investment, parenting practices, and children'’s
motivational pathways for learning. Two generalized parenting models are
proposed: a control-dominant model and a warmth-dominant model. The
control-dominant model is associated with external motivation, learning
through obedience, and a preference for dominance-based social learning; it is
considered more adaptive in harsh and predictable environments. In contrast,
the warmth-dominant model emphasizes parental support, autonomy
development, internal motivation, and authority-based social learning
grounded in respect; it appears more adaptive in unstable and unpredictable
environments.

The article also discusses macro-level cultural and societal factors—such
as individualism versus collectivism, social mobility, income inequality, and
the tightness of social norms—that may influence the prevalence of particular
parenting models. Theoretical conclusions are supported by preliminary cross-
cultural empirical findings concerning the differing roles of parental warmth
and psychological control in child development outcomes. The study highlights
parenting as a dynamic, context-sensitive system and outlines directions for
future research.
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Parenting models and preferred types of social learning in various eco-cultural contexts

Introduction

Life history theory (LHT) and psychosocial acceleration theory (PAT, Belsky etal., 1991; Ellis &
Del Guidice, 2019) which is its narrow application to human development, provide a framework
explaining how environments shape life cycles of organisms influencing allocation of individual
resources in development and parenting (de Baca & Elis, 2017; Lu et al., 2023). Parental
investments in child development are shown in these frameworks as differing depending on the
level of environmental constraints and opportunities. PAT posits that the first five to seven years
of a child’s life are a sensitive time to gauge the adversity of the proximal environment (de Baca
& Ellis, 2017) set by its harshness and unpredictability. This process occurs through the quality
of the environment and parenting experienced by the child. Harshness is indicated by the extent
to which the environment of parenting and child development may be a source of distress,
threat, resource scarcity, and extreme morbidity or mortality. Environmental unpredictability
is set by spatial-temporal variation in harshness (Ellis et al., 2009). Both characteristics are
considered under the umbrella of environmental adversity, analysed as setting the stage for
parental distress, scarcity of their resources, and temporal changes in parenting investments.

These theoretical and empirically widely supported frameworks explain parenting
investments; they were not extensively applied in the previous studies to analyse the
developmental niche of the child (Super & Harkness, 1986), in which social learning of children
takes place via socialization and parenting processes. The present theoretical paper undertakes
this perspective, focusing on potential links between different parenting models and social
learning motivations and strategies used by offspring that may be differentially adaptive in
environments differing in environmental adversity and its other characteristics. To this end, first,
different parenting models and related learning motivations and strategies will be described,
followed by a brief description of varying environments in which both models may be more
or less adaptive. These analyses aim to shed light on the possible dynamics of parenting and
socialization mechanisms in varying eco-socio-cultural contexts.

Main part
Results and discussion
Social learning strategies and motivations

Learning is the core process in human development, assuring survival, and is needed to
achieve the adaptational success of individuals. Two different learning strategies may guide
this process. Individual learning is based on exploration and aims to lead an individual to
discover useful innovations (Yaman et al., 2022). As it is costly due to time and energy-related
investments, another learning strategy associated with social learning (imitation and modelling)
may be more adaptive under more demanding circumstances. Social learning is used when
an individual chooses to copy others and may be based on coping these who are successful
(success-based social learning) or the majority of others (conformist learning).

Humans are especially likely to model others who have a dominant position (are power
holders) or are authority figures who are respected (Henrich, 2015). Eco-socio-cultural
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conditions in which individuals develop may be fostering individual preferences toward the
dominance-based versus authority-based modelling as more or less adaptive social learning
strategy. Even though individual learning, as well as both types of social learning, can be used by
one individual, these strategies will be discussed (artificially) further in this paper as opposed
to each other to show their differential adaptive value in different eco-socio-cultural contexts.

[t seems that individual differences in social learning preferences regarding modelling based
on dominance versus authority are associated with two different learning motivational paths.
The dominance-based modelling may be geared more by the subordination learning motivation,
whereas the authority-based modelling may be guided more by respect motivation. The child
may want to do something that the parent requires due to perceived parental dominant position
and danger of power assertion. In this case, fear of the person in power becomes an extrinsic
motivation in the social learning process. Alternatively, in the authority-based modelling, the
child may want to do something the parent requires due to respect and willing compliance
triggered by the parental authority. Such motivation is rather intrinsic than extrinsic in nature.
Yet, how does it happen that one among the discussed social learning strategies may become a
dominant one in a child’s development?

It is proposed in the present paper that both types of modelling, as well as both types of
learning motivations, may vary depending on socialization (Greenfield et al, 2003; Kagitcibasi,
1996; Keller, 2014) and, more narrowly, parenting models that are differentially adaptive in
certain eco-socio-cultural conditions.

Parenting models fostering different social learning strategies in various environments

Parenting is characterized through its different aspects described as parenting dimensions
that may underly parenting styles (e.g., proposed by Baumrind). Among these dimensions,
parenting warmth (including such aspects as acceptance or sensitivity) and control are central.
Parental control may undertake different forms in which power assertion is imposed by the
parent through rule-setting (behavioural control) or psychological manipulation (e.g., parental
guilt induction, attention withdrawal, or overt intrusiveness). Aspects of control such as
behavioral control, structuring, or knowledge solicitation (Lansford etal.,2021), are beneficial in
a child’s development, whereas psychologically controlling strategies are detrimental in child’s
development. Furthermore, another dimension of parenting, autonomy support, should also
be addressed in the proposed analyses, as it fosters child’s individual learning by exploration
(e.g., Froiland & Worrell, 2017; Joussemet et al., 2008; Ryan & Deci, 2000a). Parental autonomy
support is oftentimes analyzed as a part of parental warmth (Ainsworth et al.,, 1978/2015)
and in opposition to parental control (Soenens et al., 2009), especially its psychologically
manipulative side.

Parenting is a complex phenomenon that is hard to be tapped into by referring only to a few
aspects characterizing individual parenting. Nevertheless, | propose in the present paper to
narrow down the analyses proposed further to two main parenting aspects of psychological
control and warmth for three reasons. First, psychological control and warmth are differentially
interrelated and associated with child-related developmental outcomes in different cultures
(e.g., Gungor & Bornstein, 2010; Lubiewska et al., 2022; Lubiewska et al.,, 2025). Second,
parenting control and warmth are sensitive to eco-cultural influences (e.g., Stewart & Bond,
2002). Both suggest that these parenting dimensions may have different adaptive value. Third,
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social changes in parenting associated with globalization seem to foster warmth rather than
control as a “golden standard” of “modern parenting”. This shift highlights the increasing
importance of warmth (including autonomy support) in parenting and, diminishing in many
countries, social endorsement, and overt expression of psychological control.

Therefore, I propose to theoretically discuss further environmental variations in adaptive
parenting strategies in terms of the acceptance-dominant versus control-dominant parenting
models. [ also propose, and will elaborate on it further, that the warmth-based parenting model
fosters more often intrinsic learning motivation via individual learning and authority-based
social learning strategies in children, whereas the control-based parenting model fosters more
often extrinsic learning motivation via dominance-based social learning strategies.

Both parenting models are simplistic generalizations that are proposed here as an arena of
more or less adaptive parenting strategies in contexts differing in environmental adversity and
other eco-cultural aspects. In both models, warmth or control may become the dominant pillar
of adaptive parenting. The question arises, though, which model of parenting is more adaptive
under more or less adverse environmental conditions, and whether other than environmental
factors besides environmental influences may foster individual preferences toward a specific
parenting model, not always in line with environmental influences. In the era of wide spread of
Western parenting strategies and guidelines via social media, it seems possible that the warmth-
dominant parenting strategies may become popular in the adverse contexts where it may have
lower adaptive value than the control-dominant parenting strategies.

Control-dominant parenting model

In this model, parental control is assumed to be more frequently used than parental warmth,
and social learning is based on the child’s subordination. Parental warmth may be, in such a
context, not a leading but rather a supportive aspect of parenting. Its main function may be
associated with buffering against both environmental adversity (Lu et al., 2023) and high
parental dominance-based control.

Child’s modelling arises from power held by the dominant person (e.g., parent), as well as from
subordinate’s (child) fear of consequences when subordination is challenged. Such adominance-
subordination situation may occur, for example, when the parental requirement that the child
cleans the table after family dinner is met by the child without delay or questioning. If parent-
child interactions are characterized mostly by the dominance-subordination motives, the child
may tend to avoid a parent in non-dominance-subordination related situations (Henrich, 2015).
In such a parenting model, children engage external motivation to learn from parents who may
restrict rather than support children’s autonomy. Parents require that their children learn what
they find valuable or adaptive based on their own life experience.

Such a learning strategy may be especially adaptive and useful in harsh and predictable
environments for at least two reasons. First, the control-based parenting is efficient as a parent
gets what they require in a short time with low investments of time and their energy (in line with
the LHT). Second, it also ensures relatively fast learning that is adaptive in harsh and predictable
environments where knowledge comes mostly from the older generations experienced in the
successful survival in harsh living conditions that did not change much in their lifetime. Such an
environmental context, where social change is slow and the future is expected to be similar to
the past, reflects postfigurative culture described by Margaret Mead (1970).
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Warmth-dominant parenting model

Furthermore, notinline with the LHT, I propose that a control-based parenting strategy is less
effective if the environment (whether less or harsher) is unpredictable. In doing so, [ propose to
conceptualize unpredictability as environmental variability, volatility, and uncertainty (Yaman
et al., 2022), which makes conditions of development, living, and future planning difficult. I
argue that such environmental unpredictability calls for parenting rather than fostering child’s
autonomy, which could support child’s exploration engaged in seeking adaptive, oftentimes
creative and novel, adaptational solutions that were not known to the older generations. Such
individual learning supported in parenting may be under more harsh conditions, supplemented
or substituted by the success-based modelling in which a respected parent is modelled
based, if possible, on intrinsic motivation. Under such conditions, control (versus autonomy
support) seems to be less adaptive than supportive parental warmth, which fulfils at least two
adaptational functions. First, it is the ground in which parental respect may grow. Secondly, it is
a glue for parent-child relationships in which relationship quality is more valued than parent-
child successful cooperation.

In the authority-based social learning strategy, modelling results from elaborated respect
toward the authority figure rather than from imposed parental power. It is based on intrinsic
rather than extrinsic learning motivation. Respect is also associated with the need for closeness
with the authority figure who is admired and trustworthy (Henrich, 2015). It is important to
note, though, that respect has certain qualities that distinguish it from dominance. First, respect
grows slowly and is elaborated (earned by the parent) in everyday parent-child interactions
rather than instilled and socially sealed by the power normatively assigned by society to the
social role of a parent (e.g., the notion that parents should always be respected). Second, a
respect and warmth-based relationship need time and other parental investments. Third, it
seems likely that such carefully crafted respect may also be fragile and easily withdrawn by the
child from the parent-child relation (Rothbaum & Trommsdorff, 2007).

Parenting investments, in the warmth-dominant parenting model, are located in warmth
and autonomy support. Psychologically controlling aspects of parenting are rare. In the
control-based parenting model parent requires and controls child’s behavior, sometimes using
only eye contact. The same outcome (child’s compliance) will be achieved in the warmth-
dominant parenting model by parental time-consuming motivating persuasion and provision
of positive reinforcements (e.g.,, compliments). This parental effort and, in the long run, high
parental investment have two additional aims than only to control the child. Most of all, it aims
to maintain a good quality parent-child relationship and parent-directed child’s respect not
cracked by intrusive control and more overt power assertion. As child’s intrinsic motivation
is more valued in development (Ryan & Deci, 2000), warmth-dominant parenting also aims to
foster and maintain this type of motivation in child’s learning. Yet, as intrinsic motivation is also
more difficult to implement in learning, it must be fuelled by a parent-child relationship that is
satisfactory for the child, and perceived as warm and trustworthy.

Summary of parenting models

Summarizing both parenting models, a few conclusions may be formulated. First, the
authority-based learning strategy (Figure 1) is relatively slower than the subordination-
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based learning. Second, warmth-dominant parenting requires more investment than control-
dominant parenting. Yet, as proposed here, lenient (versus harsh) environmental conditions
make such parental investments possible rather than maladaptive. Thus, in line with the LHT,
more energy and resources in development may be allocated to time-demanding and slow
accumulation of knowledge and skills that may result in future reproductive competitiveness
of an adult child (Lu et al.,, 2023). Yet, not in line with the LHT, it is proposed in the present
paper that warmth-dominant parenting may not only be possible but, most of all, especially
adaptive in unpredictable environments. This kind of unpredictability reflects social changes
occurring worldwide today (described later) and models of social changes described a long
time ago by Margaret Mead (1970), David Riesman (1960), and more recently addressed also
in developmental psychology (e.g., Wrosh & Freund, 2001). Under such living conditions, skills,
behavioral strategies, and knowledge gathered by the older generation are far less likely to meet
the adaptational challenges and demands faced by children. In such a developmental context,
parenting of children should foster exploration and child’s autonomy in searching for novel
solutions to adaptational problems.

Environmental and eco-
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Figure 1. Parenting models and social learning strategies are proposed to be
differentially adaptive across different environmental and eco-cultural settings.

The above-presented analyses aimed to argue for cross-environmental variations in the
warmth-dominant versus control-dominant parenting model associated with parental fostering
of varying learning strategies in their children. Even though it was argued that unpredictability
of the living environment is important in parental preference for one of these two parenting
models, particular characteristics of the environment, including its ecological and cultural
aspects, were still not addressed. I will try to shed more light on this aspect in the following
section.
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Variation in parenting models across eco-cultural contexts

Parenting and child’s learning occur in a developmental niche proximal to parents and their
children. Thus, environmental adversity should be assessed at the individual level. Nonetheless,
the broader macro-context of the family may also set the stage for parental preferences for
a certain parenting model. Yet, as the macro-context of development is complex, its multiple
characteristics may affect parenting preferences. Studies on collectivism show that it is rare
that only selected aspects of environment, recent history, and culture work in isolation in
setting the stage for cross-cultural differences in human traits and behaviors (e.g., Krys et al,,
2022). As their extended listing and discussion needs more studies and is not in the scope of
the present paper, only a few characteristics of cultures and macro-environment will be briefly
addressed further as likely to potentially affect preferences regarding parenting strategies in a
given context.

Even though several country-level indicators may be used as a proxy of environmental
adversity, categorization of these factors as indicators of harshness or unpredictability is
more challenging. A few environmental characteristics of the country seem to be indicative
of the environmental harshness in a given country. Human Development Index, which score
is provided for each country, is one among these. It is associated with longevity, health care,
schooling, and a decent standard of living in a given country. Harshness may also be associated
with a lack of safety in a country, whether it refers to the rule of law (Haggard et al., 2008) or
neighborhood safety (Geron et al., 2023). Even though a weak rule of law system in the country
may be perceived as indicative of environmental unpredictability, in the presence of a weak rule
of law, predictability is likely to be assured by informal (out of law) social norms of cooperation
(strong collective rules) that may be predictable. Furthermore, characteristics of the national
economies may also approximate the harshness of living conditions, such as income inequality
in a country or social mobility. Both were recently revealed as associated with controlling
parenting strategies (Doepke & Zilbotti, 2019; Lubiewska et al., 2025).

Furthermore, some characteristics of national cultures may indicate environmental
predictability. Tightness/looseness (Gelfand, 2012; Uz, 2015), relational mobility (Thomson et
al., 2018), and monumentalism (Minkov et al., 2018) may be used to indicate tightness and
stability (monumentalism) of social norms; these may be a proxy of cultural predictability. All of
these characteristics indicate the extent to which social norms are fixed, and their transgression
is punished in a country. Low relational mobility indicates how much freedom and opportunities
a given society affords individuals to choose and change partners in interpersonal relationships
based on personal preferences (Thompson et al., 2018). Monumentalism reflects the stability
of attitudes of society members and their fixed mindset. Therefore, it may foster environmental
predictability, thus explain additionally control-based parenting model.

Furthermore, another and crucial characteristic of cultures of individualism-collectivism
may play an important part in fostering control-dominant or warmth-dominant parenting
models differently across cultures. The control-dominant parenting model and preference for
dominance-based social learning seem to correspond to a collectivistic characterization of a
culture. According to Minkovand colleagues (2024), collectivism has three facets: (1) conformism
associated with the society’s tendency to pressure its members to uniformity and submission;
(2) ascendancy according to which society makes its members prioritize acquisition of power
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and high social status; and (3) exclusionism fostering in individuals’ group privileges and
exclusion. These facets of collectivism are in line with a control-dominant parenting strategy
and, at the societal level, are also likely to be associated with low upward social mobility and
income inequality (Minkov et al., 2024), indicative of environmental low changeability and high
predictability.

Conclusion

Theoretical analyses presented in the present paper led to atleast five implications suggesting
that the warmth-dominant (versus control-dominant) parenting model may be more normative
in countries with low (versus high) indicators of environmental harshness, un/predictability
and collectivism, and will be indicated by:

Thesis 1: higher (versus lower) prevalence of warmth over psychological control in parenting.

Thesis 2: stronger (versus weaker) negative association between warmth and psychological
control.

Thesis 3: undermining (versus protective) effect of warmth on the association between
psychological control and child’s developmental outcomes.

Thesis 4: more (versus less) negative effects of psychological control on child’s developmental
outcomes, and weak (versus strong) positive effects of warmth on the child’s outcomes.

Thesis 5: positive (versus negative) association between child-to-parent directed respect
and autonomy supporting and warm parenting (versus dominance-based and power asserting
parenting).

The first two theses are based on the assumption that psychological parental control
undermines and challenges close and warm parent-child relation in the warmth-dominant
parenting model, whereas it is more in line with warmth expression in the control-dominant
parenting model. Thus, warmth used by the controlling parent in the warmth-dominant
parenting model may be interpreted by a child as manipulative and as a part of parental
controlling strategy (Soenens, 2007). Such interpretation would be less likely in the control-
dominant parenting model where it may be perceived by the child as normative (for own parent
and the society), thus interpreted as parental warmth expression.

Results of two of our studies seem to preliminary support such conclusion. In the first study
(Lubiewska et al., in progress) carried out in 18 countries, the maternal psychological control
level reported by adolescent child was subtracted from her warmth level (indicated by maternal
acceptance). The individual difference score indicated the extent of prevalence of warmth over
control in the parenting of each mother. Results revealed that the parenting warmth-over-
control prevalence was higher in countries with less (versus more) adverse environment, that
were more: safe, peaceful, following the rule of law, and high in social mobility. Furthermore,
results of this study also revealed cross-country differences in sign and strength of associations
between adolescent child’s perception of maternal psychological control and warmth. Namely,
the association between maternal warmth and psychological control was negative in such
countries as Germany, Switzerland, or USA, and positive in such countries as India, Indonesia,
Russia, or South Africa. Even though it is not possible to disentangle what characteristics of the
environment or national culture underly these findings, revealed differences may be a starting
point for planning a future studies testing more rigorously these and the following theses.
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The third thesis addresses the role of parental warmth in parenting. It is assumed, and was
explained in the present paper, that warmth fulfils two roles in the control-dominant parenting
model that are additional to parental child-related love expression. Warmth was discussed
as important in buffering against harmful influences of harsh environment but also against
oftentimes harsh (in the control-dominant parenting model) parental control. In contrast, in
the warmth-dominant parenting model, warmth protects against the harsh environment and
is a massive channel of love expression and trigger of child’s individual exploration-based
learning, authority-based social learning, both stimulating intrinsic learning motivation in
children. Results of another of our studies (Lubiewska et al.,, 2025) revealed that maternal
warmth used by the mother in childhood and recalled by adult children participating in the
study buffered a negative effect of maternal psychological control on adult child’s attachment
security. Importantly however, it did so only in Poland and Belarus, where parenting strategies
were still notinfluenced by the Western warmth-dominant parenting trends at the beginning the
new millennium when recalled parenting took place. In contrast, the study results revealed that
maternal warmth boosted the negative effects of her psychological control on adult children in
Norway, characterized by more individualistic culture and lack of the Iron Curtain after World
War II, which prevented parents in Belarus and Poland from absorbing the dominant parenting
trends.

The fourth thesis postulates different effects of psychological control and warmth on child-
related developmental outcomes across various contexts. According to the culture-fit hypothesis
(Friedmann tal., 2010), the more normative the parenting strategy in a given culture or context,
the weaker its effect are on children. It is postulated here that in the control-dominant parenting
model, parental usage of psychologically controlling strategies is more normative than overt
warmth expression by parents. In the warmth-dominant parenting model, warmth expression
is normative, however parental usage of psychological control is less accepted and endorsed.
Our findings from a few recent studies also support this conclusion revealing moderation
effect of country on the associations between different indicators of maternal psychological
control and child’s attachment security and insecurity in Poland, Turkey, and the Netherlands
(Lubiewska et al., 2022), as well as in Poland between its culturally different East and West
regions (Lubiewska, 2019). These findings are in line with the culture-fit hypothesis.

The fifth thesis postulates that in the warmth-dominant parenting model, parental respect
is gained (elaborated by a parent and considered by the child as deserved by the parent) and
steams from parenting experiences that supported child’s autonomy. This thesis was also
recently preliminary supported in a master thesis of my student (Kurczewska, 2025). Since the
collapse of communism in Poland changes in parenting are observable. Normative parenting
models seems to be shifting from control-dominant toward warmth-dominant parenting
model. Thus, theses regarding the warmth-dominant model can be to some extent expected in
young generations of Poles. Results of the study seems to support this observation and the fifth
thesis revealing that, even though parental respects toward own mother was indicated most
frequently by adult children as the part of their love to the mother, it was followed by indicating
that respect is something that the mother has to deserve for. Statements indicating that respect
is a child’s obligation or social norm that has to be followed, were less frequently agreed with by
the study participants. Furthermore, results of this study also revealed that: parental maternal
dominance (potential power) over the child was negatively associated with autonomy support
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used by the mother, and mother-directed respect was positively related to autonomy support
used by the mother in parenting.

Summarizing, I want to highlight that theoretical speculations presented in this paper are
still in the process of development. Furthermore, as the study designs of the previous studies
were not planned to test the proposed theses, the empirical support presented here is only
preliminary and not sufficient to support the presented theses. Furthermore, even though I
discussed environmental unpredictability as an important factor in shift from control-dominant
to warmth-dominant parenting model in different cultures and contexts, operationalization of
environmental unpredictability is difficult at the country level which taps into the broad, rather
than individual, context of living. More studies are needed to support the presented these and,
following the results, modify the proposed model. Yet, the present paper introduces the starting
point from which more detailed hypotheses can be drawn, and analyses carried out.

Finalizing this paper, I would like to propose another, novel idea which is the object of
empirical exploration of my collaborators and myselflast years. It is possible that novel warmth-
dominant parenting strategies may affect changes in parental psychological control expression
which form may become more similar to parental warmth. It seems possible that such form of
parenting may be observed today in the phenomenon of intensive parenting practices (studied
also under different names, such as helicopter or overoprotective parenting). Our study revealed
that both warmth-based and control-based aspects of parenting are blended in this parenting
phenomenon (Lubiewska et al., 2025). Furthermore, we also found that intensive parenting is
more endorsed by mothers who are from countries high (versus low) in income inequality and
low in social mobility. As both aspects of environment indicate to environmental harshness,
more studies are needed to reveal under which environmental conditions one of the discussed
parenting models may be more endorsed by parents and to what extent intensive parenting
reflects warmth-dominant parenting models and can be opposed to control-dominant parenting
model.
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K. Lubiewska
Bapwasa ynusepcumemi, Bapwasa, [loavwa

IPTYPJIi IKOMI€eHU KOHTEKCTTEPAETi TopGueiey MoAe/IbAePi XKoHe dJIEyMEeTTiK YHPEeHYAiH,
6acbIM TypJiepi

AnpgarTna. by MakKasa/ja 3KOJOTUSJIBIK-M3/IEHU KOHTEKCTTEP/IiH 9pPTYpJii KaFJailapbIH/ia aTa-aHa
TopOUeCiHiH MoJieib/iepi MeH GaJsiasIap/ibIH 3JIEYMETTiK YUPEHY CTpaTerusiJlapblHbIH 63apa 6aiJIaHbIChI
eMip TapUXbl TEOPHUSCHI XKOHE IICUX0-dJIEYMETTIK KeJle/11eTy TeOpUsIChl HeTi3iH/e TanAaHabl. ABTOD
KOpIllaFaH OPTaHbIH, KATaJJIbIFbl MeH 6OoJiKam OGO0JIMAaMTBIH/BbIFBI aTa-aHaJapAblH 6ajaFa caJaThbiH
WHBECTHUIUSA/IapblHA, TopOHesiey TociijepiHe >koHe OaJlaHbIH OKYy MOTHBALMsChbIHA KaJail acep
eTeTiHiH KapacTbipabl. MaKasiaZia TopOUeHiH eKi kaNblJIaHFaH MOJieJli YChIHbLIA/[bl: 6aKbLIay 6acblM
Mo/eJli )KoHe XKbUTYJIbIK 6acbiM MoJieJii. bakpiiay 6ackiM MoesiHae 6asia KebiHe ChIPTKbI MOTHUBALUS
apKbLJIbI, 6aFbIHY XKoHE YCTeM TYJIFaIap/ibl YJITi €Ty apKbl/Ibl YUpeHeIi; 6yJ1 MoJiesb TYPAKThI 9pi KaTaJsl
OpTa *aFJaiibiHAa 6eiiMenrim 60Jbin TabblaaAbl. AJ XbIIY/bIK 6aCbIM MOJE/b aTa-aHaJbIK KoJay
MeH aBTOHOMHSHBI JJAMBbITyFa Heri3jesin, 6ajaHblH iIKi MOTHMBALUSACHIH, KYPMeTKe Heri3jesreH
2JIeyMeTTiK YHPeHYiH KyllelTei; oJ1 acipece e3repmeJi xkaHe 60JKan 60JMalTbIH OpPTa »KaFAalbIHa
TUIM/JIpeK caHaJaJbl.

CoHbIMeH KaTap, MakKa/iaZJa M3JIeHH KOHe MaKpoaseyMeTTik ¢akTopaapAblH (MHAUBUAYATIU3M—-
KOJIJIEKTUBHU3M, dJIeyMETTiK MOOUWJIb/IIIK, TaObIC TEHCI3iri, a/ieyMeTTiK HopMaJsiap/iblH KaTaH/bIFbl )
TapbUesiKk MoJiesib/lepAiH, TapalyblHa bIKNAJbl TaJAJaHa/ibl. ABTOP TEOPHUSJIbIK KOPBIThIHAbLIAP MEeH
QPTYPJIi es1Ziep/ieTi aTa-aHabIK KbLIYJIBIK [TeH IICUX0JIOTUSJIBIK OaKbl/IayAbIH 6aJ1a JaMYbIHA bIKIAIbIHA
KATbICTbl a/J[iblH aja SMIUPUKAJBIK JlepeKTepAi YCbIHA/lbl. 3epTTey TIpOUEeHi 5KOJIOTUSIBIK JKoHe
9JIEyMeTTiK-M3/IeHU KafFjailsapra 6elliM/iesieTiH JUHAMUKAJBIK XKyHe peTiH/e KapacThIpajibl KoHE
GoJtaliak 3epTTey/ep/liH 6aFbITTAPbIH aWKbIH/AM /b
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TyiiH ce3aep: TopbOue MoOJe/bJepi, aTa-aHaJNbIK KbLIYJBIK, ICUXOJOTHSJIBIK OaKbliay,
9JIeYMEeTTiK YHpeHY, eMip TapUXbl TEOPUSCHI, IKOJOTUSJIBIK-M3/IEHU KOHTEKCT, UHUBU/IyaTU3M JKoHE
KOJIJIEKTUBH3M.

K. Lubiewska
Bapwaeckutl ynusepcumem, Bapwasa, [Toavwa

MOAEJIPI BOCIIMTAHUA U NIPEANOYTHUTE/IbHbI€ TUIIBI CONUA/IBHOIO HAYYE€HHUA B PA3JIMYHBIX
IKOKYJIBTYPHbBIX KOHTEKCTaX

AHHOTanusAa. B craTbe paccMaTpuBalwTCAd CBA3M MeXJy MOJeJsMU BOCIUTAHUA U
npeJoYTUTeNbHbIMH CTPATETUSIMH COLIMaTbHOI0 00y4eH s AeTel B pa3/IMuUHbIX 3KOJI0T0-KYJAbTYPHBIX
KOHTEKCTax C OTIOpOM Ha TEOPUI0 UCTOPHUH KU3HU U TEOPHUIO IICUXOCOLMA/IBHOT0 YCKOPEHHUS Pa3BUTHUA.
ABTOp aHa/IM3MpYeT, KaK XapaKTepUCTUKH CpeJibl — Ipex/ie BCero ee CypoBOCTb U HeNpe/JCKa3yeMoCTb
— BJIMSIOT HAa POJAUTENbCKHME WHBECTULMH, CTHUJIM BOCHUTAHUS U MOTHUBALMOHHblE MeXaHU3MbI
obydyeHua y perell. Ilpepsaraetca pasiuyaTb ABe 0006LIEHHBIE MOJENM BOCIUTAHUA: MOJeEJb C
JOMHUHHPOBAaHUEM KOHTPOJISI U MOJesb C JOMUHHMPOBAaHUEM TeIlJIOThI. [lepBasi cBsi3aHa ¢ BHeLIHeH
MOTHUBaLMel peGeHKa, 06yyeHHeM Yepe3 NOAYMHEHHE U OpUEHTALMEN HA JOMUHUpYIOLue GUTYDDI;
OoHa 6oJsiee aflaNTUBHA B CYpPOBBIX M IpeJCKa3dyeMbIX ycJOBUAX. BTopasgd ocHoBaHa Ha NoAJep)KKe
aBTOHOMMH, BHyTpPeHHel MOTHBALUM U COLMaJIbHOM OOYYeHUHU yepe3 aBTOPUTET U yBa)KeHHUeE; OHa
OKa3bIBaeTcs1 60Jsiee aZJalTUBHOMN B YCIOBUAX U3MEHUYUBOW U HENpPeJACKa3yeMOM Cpebl.

Tak:xke B cTaTbe 0OCYXKJAIOTCA KYJbTYpHble U MaKpocoLHa/bHble GakToOpbl (MHAUBUIYATU3M-
KOJIJIEKTUBU3M, COLMa/bHAsi MOOW/IBHOCTb, HEPABEHCTBO, ECTKOCTb HOPM), BJMsIOLIMe
Ha pacnpoCTPaHEHHOCTb MoJeJjiell BocnuTaHusA. IIpejcTaBjieHbl TeOpeTHYeCcKHe BBIBOJbI U
npeJiBapuTe/ibHble 3MIMpHUYECKHe JaHHble, MOATBepXKJALde pas3/dyvid B POJHU POJUTENbCKOU
TEMJIOThl U MCHUX0JIOTUYECKOI'0 KOHTPOJISI B pa3HbIX cTpaHax. PaboTa nojyepkuBaeT AUHaAMHUYeCKUH
XapakTep BOCIHHWTAaHUA KaK aJalTUBHOM CHUCTEMbl, YyBCTBUTEJbHOM K 3KOJOTHYECKHUM H
COLIMOKYJIbTYPHBIM YCJI0BUAM, U HaMedaeT epCleKTUBBI JaJbHeNIINX UCCIe,0BaHU M.

Kiio4deBble c10Ba: MoJie/IM BOCIUTAHUSA, POAUTENbCKAsA TEIJIOTA, ICUX0JOTHYEeCKUH KOHTPOJIb,
colyasibHOe 0Oy4yeHHe, TeOpUsl UCTOPUM KU3HH, 3KOJIOrO-KyJbTYPHbIH KOHTEKCT, KOJIJIEKTUBU3M U
WHAUBUJYAJIU3M.

ABTOPpJIap TypaJibl MAJIIMET:

K.Lubiewska - PhD, ncuxosiorus kagepacbiubiH npodeccopsl, BapiaBa yHuBepcuteTi, Krakowskie
Przedmiescie ke, 26/28, 00-927, BapiiaBa, [losibina, E-mail: katarzyna.lubiewska@psych.uw.edu.pl

CBeaeHun 06 aBTOpax:

K. Lubiewska - PhD, npodeccop kadenpn! ncuxosoruu BapuaBckoro yHuBepcuTteTa, Krakowskie
PrzedmieScie 26/28, Bapwaga, 00-927, [loab1ia, E-mail: katarzyna.lubiewska@psych.uw.edu.pl

Information about the authors:

Katarzyna Lubiewska - PhD, Professor, Department of Psychology, University of Warsaw, Krakowskie
Przedmiescie 26/28, Warsaw, 00-927, Poland, E-mail: katarzyna.lubiewska@psych.uw.edu.pl

74 Ne1(154)/ 2026 Psychology and Cognitive Sciences
ISSN: 3080-1893. eISSN: 3104-4611



