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Abstract. The importance of maintaining health, job satisfaction, and
productivity of teachers in the education sector is growing. Increasing demands
placed on teachers significantly affect their psychological state and professional
effectiveness. This article examines the key psychological characteristics that
determine teachers' resilience to stress using the Resilience Scale for Adults
(RSA) developed by Fribourg et al., and discusses the practical implications
of factor analysis results for improving teachers' resilience. The methodology
was applied in one of the lyceum schools of Astana, with a total of 135
respondents participating in the survey. The first part identified respondents’
sociodemographic characteristics, while the second part consisted of a 33-
item questionnaire measuring various psychological aspects, including self-
efficacy, social skills, family coherence, support, and adaptability. In the
analysis, variables were grouped into several main factors. To determine the
number of factors, the Kaiser criterion and Scree diagram were used. Factor
analysis was expected to identify key components contributing to increased
resilience and to support targeted psychological assistance and professional
development. Based on the results, RSA items were grouped into four key
factors: family coherence, self-confidence, social skills, and flexibility. The
study offers practical recommendations for strengthening teachers’ adaptive
capacity in stressful situations using factor analysis.

Keywords: teacher, stress, stress resilience, RSA (Resilience Scale for
Adults), factor analysis, psychological characteristics, adaptability.

Introduction

The mastery of teaching profession is not limited to developing the teacher's personality,
abilities, and skills that help them successfully carry out their professional activities. It is also
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closely related to developing the ability to resist negative emotions, mood disturbances, and
fatigue, which are inevitable in professional relationships with various parties.

However, when taking a closer look at this profession, a different picture emerges,
challenging persistent clichés. Regardless of the country and type of school, teachers
consistently describe their jobs as exceedingly demanding (Boldrini et al.,, 2019; Buric et al,,
2019; Hernandez et al., 2022; Karner et al., 2016; McCarthy, 2019; Richards et al., 2016; Sappa
et al., 2019; Schaarschmidt, 2005; Siu et al., 2014). Numerous empirical evidence on teacher’
stress reflects this condition. Teachers are among the risk population for mental illness, every
second teacher leaves the profession prematurely due to mental or psychosomatic problems
(Schaarschmidt, 2005; Scheuch et al.,, 2015; Weif3 & Kiel, 2013). Internationally, teachers record
high prevalence rates of burnout or single burnout symptoms, such as emotional exhaustion,
and depression (Gorich, 2019; Hernandez et al,, 2022; Lo, 2014; Salmela-Aro et al., 2019; Sappa
et al,, 2019; Schaarschmidt, 2005; Scheuch et al., 2015). These studies show that a teacher’s
work is often characterized by high emotional tension. For this reason, researchers questioned
what professional competence framework should be developed in teachers to help them better
handle emotional strain while also maintaining their health.

Among recent studies, a notable one is the review article “Resilience as a professional
competence: a new way towards healthy teachers?” by Judith Baatz, Maria Wirzberger (2025),
which examined the impact of resilience on teachers’ ability to manage and cope with stress, and
on their overall well-being. The results show that resilience has a positive impact on teachers'
health and confirm the concept of resilience. The study highlights the need to maintain the
health of teachers, as healthy teachers enhance the educational prospects of future generations.
Thus, it is concluded that stress-resistant teachers contribute to improvement of the quality of
education in schools thereby benefitting our students.

According to domestic researchers, "the major role in the emergence and development of
stress is played by individual factors, which are a set of individual psychological characteristics
of a person, including age, gender, academic qualification, marital status, teaching experience,
self-esteem, and resilience" (2024), which is consistent with previous findings.

Researchers use various methods and tools to assess teachers' stress tolerance levels. One
of them is the RSA - Resilience Scale for Adults (2003). Research has indicated that the RSA
measures important protective factors that buffer against the development of psychiatric
symptoms when individuals encounter stressful events. Two specific RSA factors have been
highlighted as particularly effective in buffering against these symptoms, making the RSA a
useful predictor of mental health and a valuable tool for studying individual differences in stress
tolerance (Hjemdal et al., 2006).

In the context of teachers, resilience is linked to their ability to cope with stressors and
potentially transform stressful interactions into opportunities for growth and professional
development. The development of personal resources through mindfulness and similar practices
can contribute to teachers' everyday resilience, enhancing their engagement and well-being in
their professional roles (Skinner and Beers, 2016).

Furthermore, resilience is not only a response mechanism but also an attribute that may
develop over time through supportive professional interventions. Teacher reflection on practice
has been shown to correlate with resilience, where reflection can aid in identifying problems
and actively seeking solutions, contributing positively to resilience development (Leroux and
Théorét, 2014).
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In the broader context of predicting affective symptoms such as anxiety and depression, the
RSA demonstrates significant incremental validity. It suggests that resilience, as measured by
the RSA, provides a robust prediction of mental health outcomes, even when accounting for
other factors like hope (Morote et al., 2017).

This highlights the RSA's relevance for applications in teacher development programs aimed
at enhancing stress tolerance and overall well-being

Methodology

Purpose of the Study

The purpose of this study is to identify and analyze the primary psychological factors that
contribute to teachers' resilience to stress through the application of the RSA and factor analysis,
and to develop practical recommendations based on these findings that can enhance teachers’
psychological well-being, job satisfaction, and professional effectiveness.

Research Question

Which key psychological characteristics determine teachers’ resilience to stress, and
how can factor analysis of RSA results be used to identify the core components that shape
this resilience?

Hypothesis of the Study

It is assumed that teachers’ resilience to stress is determined by a set of interrelated
psychological characteristics that can be identified and structured through factor analysis
of RSA data; moreover, factors related to family support, self-confidence, social skills, and
behavioral flexibility have a significant impact on their level of stress resilience.

The main methodology used in the study is the Resilience Scale for Adults (RSA) developed by
Friborgetal. (2003). This methodology was used in a school-lyceum in Astana, which was taken
as a pilot site. The RSA is a 33-item tool designed to assess the level of psychological resilience
in adults by measuring several key aspects of resilience. It allows measuring a person’s ability
to cope with stress, adapt to changes and difficulties, and recover after adverse events. The
questionnaire consists of 2 parts. In the first part, the socio-demographic characteristics of the
respondents are collected, and in the second part, their resilience abilities are assessed against
five parameters: personal competence, personal structure, social competence, family coherence,
and social support. 135 respondents participated in the survey. According to the first part of the
survey, the socio-demographic characteristics of the respondents were determined as follows:

Age: over 40 years old - 44 teachers (32.6%), 26-30 years old - 30 teachers (22.2%), 31-35
years old - 18 teachers (13.3%), 36-40 years old - 18 teachers (13.3%), under 25 years old -
18 teachers (13.3%). Those who indicated other individual ages (50-60 years old) - 0.7% each

The majority of teachers are experienced professionals over 40 years old, and the second
largest group consists of young professionals (26-30 years old).

Gender: women - 105 (77.8%), men - 30 (22.2%). The majority of teachers who participated
in the survey were women.

Marital status: married / complete family - 79 (58.5%), single- 36 (26.7%), incomplete
family (widowed / divorced) - 19 (14.1%), non-respondents - 1 (0.7%). Most live in complete
families, which is consistent with the social support factor.
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Teaching experience: less than 5 years - 43 (31.9%), 6-10 years - 26 (19.3%), 11-15 years
-15(11.1%), 16-20 years - 13 (9.6%), over 21 years - 29 (21.5%). Those who indicated other
lengths of experience (1 year, 27-38 years) - 0.7-1.5% each. The majority of participants are
young teachers (less than 5 years of experience) and highly experienced (more than 21 years)
specialists.

Teaching mastery level: teacher - 55 (40.7%), moderator - 25 (18.5%), expert - 21 (15.6%),
researcher - 26 (19.3%), master - 4 (3.0%), trainee, educator, 2nd category - ~0.7-1.5% each.
The vast majority of respondents hold the “teacher” qualification level, but researchers and
moderators also represent a significant share.

Academic qualification: bachelor (higher) - 89 (65.9%), master - 23 (17.0%), bachelor + master
- 8 (5.9%), secondary specialized - 6 (4.4%), higher (degree not specified) - 3 (2.2%), PhD - 2
(1.5%). The remaining respondents (double combinations, doctoral students) - ~0.7% each.

The majority of teachers have incomplete higher education (bachelor's specialists), a small
share of respondents have completed secondary vocational education or have a PhD degree.

Each of the respondents answered 33 statements by giving them a score from 1 to 5 (1 -
"strongly disagree", 5 - " completely agree "). It is expected that these 33 questions cover various
psychological aspects of teachers, such as self-efficacy, social competence, family coherence and
adaptability. During the analysis, a large number of variables were grouped into several main
factors to simplify the structure of the data. The analysis process, methods for determining the
number of factors, the results of factor loadings and their interpretation are considered below,
while the essence of the latent structures is described in the conclusion.
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The majority of teachers have incomplete higher education (bachelor's specialists), a small
share of respondents have completed secondary vocational education or have a PhD degree.

Each of the respondents answered 33 statements by giving them a score from 1 to 5 (1 -
"strongly disagree", 5 - " completely agree "). It is expected that these 33 questions cover various
psychological aspects of teachers, such as self-efficacy, social competence, family coherence and
adaptability. During the analysis, a large number of variables were grouped into several main
factors to simplify the structure of the data. The analysis process, methods for determining the
number of factors, the results of factor loadings and their interpretation are considered below,
while the essence of the latent structures is described in the conclusion.

Results and their discussion

Factor analysis method: First, a correlation matrix was calculated for all 33 variables. Two
main criteria used to determine the number of factors: the Kaiser criterion and the Scree
diagram. According to the Kaiser rule, factors with an eigenvalue (variance, eigenvalue) greater
than 1 are considered significant (1960). In addition, in the Scree diagram, the eigenvalues of
the factors are arranged from largest to smallest and are displayed in the form of a scree curve;
the point at which the graph “begins to bend” from that diagram helps to determine the number
of factors (1966).

Determining the number of factors

In general, during factor analysis, the eigenvalues of each factor were as follows: the first
factor — about 18.3, the second - 2.87, the third - 1.76, the fourth - 1.08, the fifth - 0.98, and the
subsequent factors had values less than 1. According to the Kaiser criterion, it is reasonable
to leave the first 4 factors with eigenvalues above 1. This result is also confirmed by the Scree
(break) diagram - after the first four factors, the break line in the graph begins to flatten, which
indicates that the contribution of the fifth and subsequent components is small. The figure
below shows the Scree diagram: the red dotted line corresponds to an eigenvalue of 1 (the
threshold value of factor significance) (Figure 1).

Scree plot

Eigenvalue

0 5 10 15 20 25 30
Factor number

Figure 1: Scree diagram of factors
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Thus, the optimal number of factors was determined to be 4. The content of these four factors,
the questions included in each and their factor loadings are given below. The corresponding
questions for each factor and their factor loading coefficients are shown in the table below. Each
factor is given a name according to the content of the questions, and the meaning of that latent
factor is explained. In addition, to visually understand the factor structure, a diagram of the
location of the questions in the space of the 1st and 2nd factors is given (Figure 2).

0.4
0.2
0
-0.,2
-0.4
-0.6

-0,8

Factor 1 loading Factor 2 loading

Figure 2: Loadings of the questions on the first and second factors

In general, a content analysis of the questions included in each of the four factors revealed
what latent qualities they represent: (1) family and personal support, (2) self-confidence and
a positive outlook on life, (3) social skills, and (4) adaptability and ease of mood. Below is a list
of the questions included in each factor and their factor loadings, and an interpretation of that
factor is described.

Factor 1: Family and Social Support

This factor included questions related to family relationships, the feeling of support by loved
ones, and family unity and understanding, with high loadings. In addition, statements such as
enjoying spending time with family and close friends and maintaining family optimism in difficult
times are also characteristic of this factor. Factor 1 explains the largest share of the total variance
(~28%) and is the main component reflecting the level of family support and cooperation in the
survey. Respondents with high scores on this factor claim that they receive strong emotional
support from their family and close circle, and that there are mutual understanding and loyalty
in their family. The key questions included and their factor loadings are shown below (Table 1).

Table 1
Questions included in the «Family and Social Support» factor and their loadings

Ne Question content Factor loading
1 [ have friends/family who support me 0.869
2 My family likes finding common activities that bring us together 0.859
3 [ always have someone to help me when I need it 0.857
4 [ have close friends/family who really care about me 0.854
52 N24(153)/ 2025 Psychology and Cognitive Sciences
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5 Even in difficult times, my family keeps a positive outlook on the 0.826
future

6 All of us in my family understand what is important in life 0.802

7 My close friends/family encourage me 0.800

8 We are loyal to each other in my family 0.798

9 [ have strong ties in my family 0.716

10 | I enjoy spending time with my family 0.707

Factor 1 average value 0,8088

min 0.707
max 0.869

All 10 questions included in this factor are about emotional support, harmony and unity
between family members and close people. For example, questions 3-8 describe the strength of
family ties, spending time together, loyalty and understanding, while questions 1-3 indicate the
degree of support received from friends and family. The high loading values (between 0.70 and
0.86) indicate that these statements are very closely related to each other, that is, they can all be
explained by a common factor - family and social support.

Factor 2: Self-Confidence and Optimism

The second factor includes such concepts as a person’s belief in their own abilities,
self-reliance in overcoming difficulties, making clear plans for the future, and a positive
outlook on life in general. Questions with high loadings on this factor describe a person’s
inner self-confidence and optimism, their ability to persevere even in difficult situations.
Factor 2 accounts for ~21% of the variance and in terms of content, is explained by
the dimensions of psychological resilience and self-confidence. The questions that
contributed the most to this factor and their loadings are presented below (Table 2).

Table 2

Questions included in the factor «Self-Confidence and Optimism» factor and their loadings

Ne Question content Factor loading
1 [ have clear plans for the future 0.800
2 [ completely trust my decisions. 0.727
3 [ know how to achieve my goals 0.710
4 In difficult times, [ know that good times will come 0.693
5 [ believe in my abilities 0.689
6 [ know I can solve my personal problems 0.660
7 [ have a bright future 0.653
8 [ am happy with myself 0.646
9 Believing in myself helps me overcome difficult times 0.618
10 |l know I will succeed if [ continue 0.604
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11 | No matter what happens, | always find a solution 0.497
Factor 2 average value
0,66336364
min 0.497
max 0.800

Thisfactorincludes 11 questionsintotal. Their main contentis self-efficacy, goal-orientedness,
and optimistic outlook. For example, questions 1-5 indicate a person’s confidence in their
abilities and capacity to overcome difficulties, while questions 6-10 relate to the ability to
make positive plans for the future and to specify those plans. Question 11 indicates flexibility
and perseverance in finding solutions in any situation. This set of questions determines the
dimensions of the trait generally called “self-confidence.” Factor loadings are mainly in the
range of 0.60-0.80, which means that the statements here are also significantly related to each
other. This factor shows that self-confident people usually make plans for the future, remain
optimistic, and do not give in to difficulties.

Factor 3: Social Communication SKills

- The questions on the third factor include communication skills such as being able
to quickly find a common language with new people, adapt to environments, easily start
conversations, have a sense of humor, and generally enjoy being with people. This factor
can be conditionally called “extraversion and sociability.” Factor 3 accounts for ~18.5%
of the variance. That is, the latent component that takes the third place in the data is
the respondent’s flexibility and communication sKills in a social environment. The table
below shows the questions included and their factor loadings (Table 3).

Table 3
Questions included in the «Social Communication Skills» factor and their loadings

Ne Question content Factor loading

1 It's easy for me to make others laugh 0.802

2 [ easily adapt to new social environments 0.769

3 [ like being with other people 0.759

4 [ easily make new acquaintances 0.751

5 [ know how to start a conversation 0.740

6 It's easy for me to think of good topics for conversation 0.736

7 [ get along easily with new people 0.606

8 [ feel comfortable joining other people 0.565

9 [ have good relationships with both women and men 0.532

Factor 3 average value
0,69555556
min 0.532
max 0.802
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This factor includes 9 questions in total. All of them describe the ability to establish
relationships with people, quickly adapt to new environments, and extroverted character
traits. Questions 1,4, 5, and 6 assess the ability to make new acquaintances, starta conversation,
think of good topics for conversation, and make others laugh. Questions 2 and 3 describe the
ability to quickly adapt to new social environments and enjoy spending time with people.
Questions 7, 8, and 9 indicate the ability to establish good relationships with people, easily
join a group, and communicate freely with people of different genders. Factor loadings range
from 0.53 to 0.80, which indicates that the questions are sufficiently interconnected. Therefore,
social communication skills are formed as an independent factor in the questionnaire.

Factor 4: Social Flexibility and Agreeableness

The fourth factor has fewer questions (3 items), but its content is unique: “It’s easy
to make me laugh” (a person’s quick-witted, cheerful disposition), “Social flexibility is
important to me” (paying attention to adapting to the environment), and “There are few
arguments and quarrels in my family” (low conflict). Although at first glance the themes
of these statements seem different, factor analysis showed that they can be explained
by one common component. This factor can be interpreted as evidence of adaptability,
easygoing disposition, emotional stability, and lack of aggression. Factor 4 explains only
about 6% of the data variance, which means it is much weaker than the rest of the factors,
nevertheless, it still stands out as an independent component in the data structure. The 3
questions included in the factor and their loadings are shown below (Table 4).

Table 4
Questions included in the «Social Flexibility and Adaptability» factor and their loadings

Ne Question content Factor loading

1 It's easy to make me laugh 0.714

2 Social flexibility is important to me 0.534

3 There are few arguments and quarrels in my family 0.425

Factor 4 average value
0,55766667

min 0.425
max 0.714

This factor includes 3 questions. Question 1 indicates a person's sense of humor and
cheerfulness. The fact that the person is easy to amuse indicates their emotional openness
and cheerfulness. Question 2 indicates the respondent's attention to flexibility in social
environment, that is, the ability to adapt behavior to different social situations. Question 3
indicates the rarity of conflicts within the family and the sense of emotional stability at home.
The factor that combines these three different aspects can be conditionally called the "easy-
going, adaptable” personality trait. Such people usually get excited quickly, easily adapt to
the environment, and experience little conflict in the family. The values of the factor loadings
(especially question 3 - 0.425) are lower than those of the previous factors, proving that this trait
is measured by only few questions in the questionnaire and its contribution is limited. However,
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since it was statistically isolated as an independent component, it proves that flexibility and
emotional cheerfulness are also important latent dimensions in the questionnaire.

The responses of 135 participants in the study broken down by the four identified factors
showed the following results: (Figure 3).

Factor 4

Factor 3

Factor 2

Factor 1

0 0,1 0,2 0,3 0,4 0,5 0,6 0,7 0,8 0,9

‘ Factor 1 Factor 2 Factor 3 Factor 4

‘ I series 1 0,8088 0,663363636 0,695555556 0,557666667

Figure 3: Respondents' Results

The average value of the responses to the first factor, Family and Social Support, is 0.8088. This
factor has the highest value compared to the others. This means that the support respondents
receive from family members and friends has a greater positive impact on the stress resistance
of teachers in this group.

The average value of the responses to the third factor, Social Communication Skills, is
0.69555556. The results for this factor demonstrate that most teachers in this group are capable
of adapting to new environments, quickly finding a common language with people, and feeling
comfortable in various social situations. This means that the third factor also positively affects
stress resistance.

The average value of the responses to the second factor, Self-confidence and Optimism,
is 0.66336364, while the average value of the responses to the fourth factor, Social Flexibility
and Sociability, is 0.55766667. The results obtained show that teachers in this group need to
improve the behavioral traits that increase stress resistance, such as self-confidence, patience
in difficult situations, optimism, flexibility, and cheerfulness. These results were supplemented
by an analysis of the factor loading of each question in the questionnaire (Table 5).

Table 5
The Indicators of Questions by Factor Loads
min
Factor 1 [ enjoy spending time with my family 0.707
Factor 2 No matter what happens, I always find a solution 0.497
Factor 3 [ have good relationships with both women and men 0.532
Factor 4 There are few arguments and quarrels in my family 0.425
max
Factor 1 [ have friends/family who support me 0.869
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Factor 2 [ have clear plans for the future 0.800
Factor 3 It's easy for me to make others laugh 0.802
Factor 4 It's easy to make me laugh 0.714

The answers with the highest score in factor 1 and the lowest score in factor 4 indicate that
the respondents believe that they have supportive friends/family and that there are few conflicts
in the family. This proves that the first factor is dominant in the school team. And the answers to
the questions “It is easy for me to make others laugh” or “It is easy to make me laugh” with high
scores in factors 3 and 4 prove that the teachers of this school have good social communication
skills. The low score of the question “No matter what the situation is, [ always find a solution”
on factor 2 proves that teachers need to develop confidence, which is one of the psychological
characteristics of stress resistance.

Conclusion

Recommendations for developing teachers' resilience to stress

As a result of the conducted factor analysis, four key factors underlying the psychological
questionnaire were identified. They are: (1) Family and Social Support - a factor that reflects
the support received from family members and friends, family harmony; (2) Self-Confidence
and Optimism - an individual's belief in their own strength, patience in difficult situations, and
hope for the future; (3) Social Communication Skills - the ability to adapt to a new environment,
quickly find a common language with people, and feel comfortable in various social situations;
(4) Social Flexibility and Agreeableness — the ability to be flexible, easy-going, easily express
emotions, and avoid conflict. These hidden factors determined that many of the questions in the
questionnaire grouped naturally.

The identified factors describe various aspects of the psychological characteristics of teachers'
stress tolerance. For example, the first two factors (family support and self-confidence) can play an
important role in a teacher's ability to overcome stressful situations - a specialist who has strong
family support and is confident in their own abilities can easily overcome difficulties. The third
factor (social communication) is also vital for a teacher working in a team - the ability to establish
good relationships with other colleagues and students increases professional effectiveness.
The fourth factor (flexibility and cheerfulness) represents an additional aspect that reflects the
teacher's ability to adapt to a changing environment and maintain emotional stability.

In summary, the survey results reliably distinguished these four psychological dimensions.
Factor analysis revealed hidden structures, showed which questions were interconnected and
what conceptual meaning they together formed. This knowledge can be taken into account
in professional development and support programs for teachers: for example, if a group
demonstrated a low family support factor, their training may need to focus on strengthening
collective culture or mutual support. Similarly, it is important to provide appropriate support
to teachers with low self-confidence and social flexibility skills. Overall, factor analysis revealed
that the survey questions cluster around four dimensions - family support, self-confidence,
social skills and flexibility - which allows for a multifaceted understanding of the psychological
profile of teachers.
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MyraaiMaepAiH cTpecke Te3iMAiiriH apTTeipyaa paKTOpJIbIK Ta/AAy HOTHXKeJIePiHiH,
NMPaKTUKAJbIK MaHbI3bI

J.J. lllakumoBa*!, Yiicel Gelisli?
J1H. I'ymunes amviHdarsl Eypasus yimmeolk yHusepcumemi, Acmawna, Kasakcmau
’T'azu Ynusepcumemi, Aukapa, Typkus

AngaTna. KyH eTKeH cailblH MyfasliMJepAiH [eHCayJbIFbIH, »KYMbICTAH KaHaFaTTaHYbIH KOHeE
eHbeK eHIMAIMIriH caKTay e3eKTijiri apTa Tycyae. MyfaniMaepre KOWbLIAThIH TajJanTap/blH Kyllemwi
oJ1ap/iblH, NCUXOJOTHUSJIBIK JKaFlalbl MeH KaciOu TuiM/JijliriHe aTapabiKTal acep ereni. Makanaia
®pubopr xaHe GipJyieckeH aBTOpJIap 23ipJsereH «Epecektepre apHaiFad Te3iMALIIK mKamsackl (RSA)»
apKblIbl NeJarortep/iH, CTpecke TO3IMAIMIriH aHbIKTaUThIH HETi3Ti IMCUX0JIOTHUSJIBIK, epeKIleTiKTep
3epaesieHin, GaKTOPJBIK TalJay HOTIIKeJIepiHiH MyfaliMJep/iH cTpecke Te3iMAilik KabiseTiH
apTThIpYAaFbl IPaKTHUKAJIbIK MaHbI3bl KApacThIpbLAALL bysaficTeMe AcTaHa KajlacblHIaFbl 6ip MeKTeI-
auneninae KoaaubLiabl. CayasHamara 135 pecnioHieHT KaThIcThl. CayasiHaMaHbIH, 6ipiHIni 6esimMinge
PEeCIOHJIEHTTePAiH 2JIeyMETTIK-eMoTrpadHsJIbIK CHITaTTaMa/Iapbl aHbIKTAJIIbl. 33 CypaKTaH TyYpaThIH
cayasiHaMa NeJlarortTepAiH e3iH/iK THIMAIJIIr, 9/1eyMeTTiK KapbIM-KaTbIHAC AaFAbLIaphl, OTOACHLIBIK
KOJIZIay >KoHe O6eHiMaeNrimTik ceKiiai TypJii ICHXOJIOTHAJIBIK acCHeKTiIepiH KaMThiAbl. Tangay
GapbICbIH/A IepeKTeP/liH KYPblJIbIMbIH KapanaibiMAay YIIiH Kell MeJillep/ieri alHbIMasbLIap 6ipHelie
Heri3ri ¢akTopJsiapra TONTacThIpbLIAbl. PaKTopsap caHbIH aHbIKTAy YIUIH eKi Herisri Kputepui
KoJsiAaHbLIbl: Kaiizep KpuTepuili koHe “CbIHBIK’ (Scree) nuarpammackl. @aKTOPJIBIK TaJ1ay CTPECKe
TO3IMAIIKTI KaKcapTyfa bIKNa/l €TeTiH MaHbI3[bl KOMIIOHEHTTEepZi aHbIKTAIll, ICUXOJOTUAJIBIK
KOJIJ1ay MeH KaCiOu lamMmybl MaKCaTThI TYPAe YHbIMAACThIpYFa MYMKIHAIK 6epefi fen KyTiiji. 3epTTey
KOPBITBIHIbICHI O0MbIHIIA RSA cypaKTaphbl neaarortepAiH cTpecke TO3iMIIriHIH MCUXOJOTUSBIK,
epeKIleNiKTepiHiH, TypJli KbIpJapblH CUNATTANUTBIH Herisri TepT dakTopFa KiKTesai: oTOGACBLIBIK
KOJ1Aay, ©3iHJiK CeHiM, a/JeyMeTTiK AafFAbl XoHe HKeMJAinik. PakTopJbIK Tajajay NeAarortep/iH
NICHXOJIOTUSJIBIK MOPTPETIH KONKbIPJbl TYPFblAa TYCiHyre MYMKIH/IiK 6epeTiHiH KepceTTi. 3epTTeye
bakTopJ/bIK TanjayAbl KoOJJlaHa OTBIPbIN, CTPECTIK >KafFfaljapAa MyfadimJepaid 6GeiliMaeny
KabiJsieTTepiH xaKcapTyFa 6aFbITTa/IFaH ic-11apanap/bl a3ipJieyre NpaKTHUKaJbIK YChIHbICTAp Gepinesi.
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D.D. Shakimova, Yiicel Gelisli

Ty¥iH ce3aep: MyFasiM, cTpecc, cTpecke Te3imMAinik, RSA - epecekTep/iiH Te3iM/iIiriH 6aFasiay Kaaachl,
baKTOPJIBIK TaJ11ay, ICUX0JIOTUSAJIBIK epeKIIeNiKTep, 6eHiMaeny MyMKiHAIKTepI.

IIpakTHYecKasi 3 HAYMMOCTb pe3y/IbTaTOB GAKTOPHOro aHA/IU3a AJIs MOBbIIIEHUSs
CTPEeCcCcoyCTONYMBOCTH NearoroB

A.J. llakumoBa*!, Yiicel Gelisli®
!Eepaszutickull HAYUOHAAbHbIU yHUgepcumem umeru J1.H. l'ymusesa, AcmaHa, KazaxcmaH
2Ynueepcumem l'asu, Aukapa, Typyus

AHHOTanusA. BaxxHOCTb nojJep:KaHusl 3[0pOBbsl, y[OBJIETBOPEHHOCTH pabOTOW W NpPOU3BOJU-
TeJIbHOCTH TPYAa yuuTesell BO3pacTaeT ¢ KaxbIM AHeM. Bo3pacTaroiiye TpeboBaHus, pebsBsieMble
K Y4YUTEeJNAM, CyLeCTBEHHO BJIMAIOT Ha HUX IICUXOJIOTHUYECKOe COCTOsIHHMEe U TNpodecCHOHAIbHYI0
addekTUBHOCTh. B cTaTbe paccMaTpUBalOTCH OCHOBHbIE IICUXOJIOTHYECKHE XapaKTepPHUCTHUKH,
onpeessAoLe CTPeCCOYCTOMYMBOCTD YYUTENEH, C UCNI0Ib30BaHUeM «llIkasbl CTpeccoycTOMYMBOCTH
B3poc/bix (RSA)», pazpaboTanHON PpubYproM v COaBTOPAaMHU, a TAKXKe pacCMaTpHUBAETCs IpaKTUYeCKoe
3HayeHUe pe3y/bTaTOB GaKTOPHOIr0 aHa/IM3a B TOBBILIEHUH CTPECCOYCTONYMBOCTH yuuTenel. JlaHHas
MeTo/JMKa Oblyla IpMMeHeHa B OAHOH U3 IIKOJI-11leeB ropoja ActaHsl. B onpoce npuHaau ydyactue 135
pecnoH/leHTOB. B mepBoii yacTu onpoca onpeje/ieHbl COLUAIbHO-AeMorpadruiecKkre XapaKTepUCTUKHU
pecnoHZeHTOB. AHKeTa, cocToslass M3 33 BONPOCOB, OXBaThblBajJa pas3/IMYHbIE INCUXOJO0THYECKHE
acleKThl, Takue, KaK caM03pPeKTHBHOCTb, HaBbIKW COLUA/IBbHOTO 00IleHHs, NOoAJepKKa CEMbU U
aJlanTUBHOCTD. B X0/1e aHa/1M3a 60J1b1I10€ KOJIMYeCTBO epeMeHHBIX ObIJIO CIPYIIIMPOBAHO B HECKOJIBKO
OCHOBHBIX (akTopoB. /g onpefeseHUs KojudecTBa (PaKTOPOB ObLIM HUCIHOJIb30BaHbl KPUTEPUHU
Kaiizepa u suarpamma Scree. [Ipenosiaranock, 4To ¢akTOPHbIN aHAIN3 BbISIBUT Ba’KHbIe KOMIIOHEHTHI,
CNOCOGCTBYIOLIME MOBBIIIEHUIO CTPECCOYCTOMYMBOCTH, U MO3BOJIUT LieJIeHalpaBJeHHO OPraHM30BaTh
IICUXOJIOTUYECKYI0 MOAJEepKKY WU IpodeccuoHalbHOe pa3BUTHe. [lo pesyibTaTaM HcclelOBaHUA
Bonpocbl RSA ObLIM CcrpynmdpoBaHbl MO 4YeTbIPEM OCHOBHBIM akKTopaM, XapaKTepU3yHLIUM
pas3JIMyHbIE ACNIeKThI ICUX0JOTHYeCKUX 0COOEHHOCTEN CTPECCOYCTOMYUBOCTH YYHTeel: NoAAEePKKa
ceMbH, YBEPEHHOCTb B cebe, coljMa/ibHble HABBIKM M TMOKOCTb. [IpoBeleHHbIN aHa/IU3 MoKasasl, YTo
OH I103BOJIA€T MHOTOIPAaHHO NOHATh IICUXOJIOTUYECKUH NOPTpeT yYUTesell U JaHbl NIpaKTUYeCKue
peKoMeHJalMU 10 pa3paboTKe Mep, HallpaBJIeHHbIX Ha NOBbILIEHUE aJlalTallUOHHbIX BO3MOXKHOCTEN
y4uTeJied B CTPECCOBBIX CUTyalUX.

Kiro4yeBble c/10Ba: nejaror, CTpecc, CTpeccoycToHYrMBOCTh, RSA (1ukaja OLleHKH CTpeccoycToH-
YHMBOCTH B3pPOCJIbIX), aKTOPHbBIM aHAIN3, ICUX0JI0TMYeCKHe 0COOEHHOCTH, aaNTallMOHHbIE BO3MOXXHOCTH.
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